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The purpose of this research is to examine the differences between the reading
achievement of students who attend preschool programs and those who do not attend
preschool programs. The results of this study will help administrators to effectively lead
their schools toward educational reform as it relates to improving test scores.
This study utilized quantitative methods to determine the differences between the
reading achievement ofpreschool and nonpreschool attendees. A questionnaire was
developed and sent to 230 participated parents. Of the 230 questionnaires sent, 150 were
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returned, but all that were returned could not be used in order to balance the preschool
attendees with the nonpreschool attendees to be tested. The independent and dependent
variables were analyzed with the ANOVA statistical tool. The 0.05 level of significant
was used to test the null hypotheses.
The following are the findings from this research:
Hypotheses 1, 2, 3, and 4 were rejected. There is a significant difference in
reading achievement, classroom behavior, student aspiration and social interaction of
preschool attendees and non pre-school attendees as measured by the BLT.
Hypotheses 5 through 24 were all accepted. There is no significant difference in
the reading achievement, classroom behavior, student aspiration and social interaction as
related to the moderator variables: socioeconomic status, gender, race, mother's
educational level and family composition ofpreschool attendees and non preschool
attendees at the first grade level.
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CHAPTER I
INTRODUCTION
The improvement of education has been high on the priority list ofnational, state
and local levels ofgovernment (Huelskamp, 1993). In the late 1980s, Early Childhood
Education (ECE) was a primary focal point of improvement followed by programs of
intervention and new strategies such as Headstart, Special Instructional Assistance
Program (SIAP), Early Intervention Program (EIP), Reading First, Reading Recovery,
Guiding Reading and Title I. For decades, ECE has generated much interest in all sectors
of the society.
Huelskamp (1993) reported six reasons why ECE is important to the learning
process. He stated that ECE promotes high quality education. It also encourages the
acquisition ofknowledge through playful interaction of children with objects and people.
ECE supports developmentally appropriate programs that seek to meet the needs of
children and that promote physical, social, emotional, and cognitive growth. He
emphasized that ECE promotes high standards of teacher competency by providing
opportunities for advanced learning. Finally, ECE commits to increasing public
awareness of the need for and benefit ofhigh quality early childhood programs.
On the other hand, there are some individuals with concerns about ECE, including
parents, educators and tax-paying citizens. Parents would like to know what they can do
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to help with the process of sustaining a quality ECE program. As well, they tend to
question at what age this education should begin. Educators are concerned about the
responsibilities that have been placed on them regarding student accountability and
mastery of subject areas. Cultural diversity has also become a major societal concern and
teachers are concerned about being responsible for teaching all students regardless of
ethnic or linguistic challenges (Stewart, 1993). With limited training, keeping up with the
new trends that student diversities have created (Ziegahn, 2001).
Innovation practices in educational leadership may help to formulate the proper
response to the aforementioned issues. Typical, educational leadership focuses on school
administration and includes principals and the members of the board of directors. The
problem: how can an effective organization be structured and what are the roles within an
organization? The solution can be described as the basic way in which participants
respond to the organizational environment that includes management, leadership and
organization change. Organization change in schools, especially in the elementary
school, can be understood from six perspectives: following rules, problem solving,
learning, conflict, contagion and regeneration (James, 1981). Leadership, for example,
changes from year to year along with the structure of an organization and mission.
Leadership change affects the stability of a school and can affect test scores. Along with
principals, teachers play an increasing important role in school leadership (Hart, 1995).
Hart indicates that the stability and interactions by the teachers provide additional ways of
understanding the social processes involved in leadership responsibilities.
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The Applied Research Center ofGeorgia State University reported in 1997 that
first through third grade student test scores in reading and math on state standardized tests
were below the national norm. The Georgia Pre-K Program Study (1998) reported
better-prepared children in seven out of the eight skill areas, including pre-reading, pre¬
math, fine and gross motor development, independence and initiative, classroom behavior
and social interaction with adult and other children. However, the teachers who were
interviewed reported that students were less prepared in classroom behavior. They were
proud to report that pre-reading skills and pre-math skills could be taught earlier in
kindergarten to students who attend preschool programs.
Nonpreschool attendees needed to be taught prerequisites to reading and math
before beginning formal instructions. Overall, the teachers agreed that the students were
prepared at a higher reading level after attending a quality preschool program. Local
kindergarten teachers at the school where this study was conducted indicated that
preschool attendees achieved better academically than nonpreschool attendees. The
teachers were also asked if they thought preschool attendance impacted student reading
readiness for kindergarten. The majority of teachers believed that most students were
better prepared in reading as a result ofpreschool programs.
Hepburn and White (1990) also found, after following a group of students into
high school, that students with a quality ECE were less prone to drop out of school in
later school years. The student's decision to stay in school affected not only the child's
adult lifestyle, but it also affects society relative to jobs, economy, industry and welfare.
Adults who receive a quality ECE are more likely to be employed in later years and
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receive higher wages. They are less likely to develop mental and physical problems
and they hardly ever become involved in criminal activities (Office of Juvenile Justice
and Delinquency Prevention, 1995).
On the other hand, statistics showed increasing numbers of dropouts (Malloy,
1997) in schools where students lack effective ECE experiences. Malloy and other
researchers found that dropout problems were more frequent among minority youth and
urban school students where ECE is a luxury. Huelskamp (1993) indicated in his study
that 88% whites, 70% blacks and 50% Hispanics graduate from high school each year.
The students who did not graduate were either nonpreschool attendees or they did not
take the educational process seriously. Studies have shown that the educational and
economic status of society can be improved with the creation ofmore educated citizens.
This process must begin with the young child.
Abraham Maslow's Need Hierarchy Theory (1954) was one of the seminal studies
that helped to explain behavior and human needs. Maslow's theory explains how
individuals perform better when their needs are being nurtured and satisfied. Frederick
Herzberg's (1959) Motivational Theory (Motivational Hygiene Theory or Two Factor
Theory) is similar to that ofMaslow's Theory. Herberg reduced Maslow's five level
needs (physiological, safety, social, esteem, and self actualization) into a two-level
motivator factor system (dissatisfiers) and (satisfiers). The Motivator factors
(recognition, responsibility, advancement, growth and achievement) are associated with
the work itself Hygiene factors (policies, supervision, interpersonal relations, work
condition and salaries) are associated with the environment. Both the motivator and
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hygiene factors affect student behavior and how they learn. Among Herzberg's five
motivational factors, achievement was ranked as the most important.
The concept ofHerzberg's Motivational Hygiene Theory was used to determine
the academic achievement ofpreschool and nonpreschool attendees. In order to study the
difference between preschool and non preschool attendees, some factors such as
socioeconomic status, gender, race, classroom behavior, aspiration, social interaction,
mother's education level and family composition were considered in the study. Thus, the
concepts of the Motivation-Hygiene Theory were used as the framework suitable for
conducting this research on students in a small urban community and reading
achievement.
Purpose of the Study
The purpose of the study was to investigate the differences between the reading
achievement of students who attend preschool and students who do not attend preschool
programs. The study also searched to determine which selected moderator variables such
as socioeconomic status, gender, race, mother's education level and family composition
contribute to reading achievement, classroom behavior, aspiration and social interaction
of students and how that can affect academic achievement. According to Rumberger
(1995), factors such as family background, family composition and mother's education
level are major predictors ofacademic achievement in reading. Gender, ethnicity and
socioeconomic status are also cited in literature as predictors of achievement. In short,
the purpose of this study is to determine if students who attend preschool programs do
better in kindergarten than students who do not attend a preschool program.
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Teachers can usually spot children who are earmarked for failure. When students,
five and six year olds, come to kindergarten with an inability to sit still, listen,
concentrate for a given period and follow directions, it become obvious that deficiencies
exist. Many students do not recognize colors and sometimes they hold books upside
down (Jones, 1999). Educators, administrators and society have inherited the difficult
task ofpreparing children for formal education at an earlier age.
When children are identified as having severe learning deficiencies, they might
never catch up with children their own age or even with children younger than
themselves. Years of interventions and special education might solve the problems, but
special programs are expensive. Analyzing the problem is necessary to find out as much
as possible about what causes the difficulty. Most often, the problem relates to reading
achievement {Teacher Connection, 2002).
Teacher Connection (2002) reported a wide achievement gap in reading exists
among ethnic groups of students. For example, African-American and Hispanic students,
on average, scores are significantly lower than white and Asian students. Researchers
have found this gap is not due to lack of innate ability and is not a result of culturally
biased test questions. Differences in achievement between groups of students are a
complex problem that is fed by a variety of factors, including school and home
environments and community involvement.
Jones (1999) reported that in the home environment, in a child's formative period,
some pregnant women do all the right things. They eat broccoli, listen to Mozart and
read Shakespeare to their stomachs. Other pregnant women, however, smoke pot, watch
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Jerry Springer and curse the dog. If such deficiencies continue after birth, it can be
certain that problems will show up in the kindergarten classrooms five years later. The
moral of this scenario is that education whether positive or negative begins when the baby
is conceived in the mother's body. The level of formative education to which the child
has been exposed can help determine the level of reading achievement he or she will have
in preschool.
To help measure the emphasis that have been placed on early childhood education
in the past two decades, much money has been spent as a result of the development of
new interventions. The Pre-Kindergarten Program (pre-k) funded by the state lottery is
one of the most popular of these interventions. Pre-K was developed as a result of the
nation being reported "at risk" in 1983 by the National Commission on Excellence in
Education (NCEE) appointed by Former President Ronald Reagan. At the meeting.
President Reagan and governors from all over the United States developed a list of
national educational goals. In 1988, George Bush proclaimed himself to be the education
president after his election (Bell, 1993). The first goal stated, “by the year 2000, all
children will enter school ready to learn” (p. 593). Bill Clinton, during his first
presidential campaign in 1992, promised to be an even more effective education
president. He was determined to meet the goals previously set. According to Bell (1993),
for the first time ever in the history of the United States, education had become a major,
high priority and a national concern, as well as a state and local responsibility. More
important to the ECE educators, the young child had been included in the plan for
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improvement by the development and implementing a preschool program that would be
supported at the national and state level ofgovernment.
Educating the young child had been placed on the priority list. The
implementation ofpreschool programs was the focus with the belief that the programs
would enhance readiness for school. In an effort to raise test scores, Stevens (1997)
suggested that policymakers consider educational issues, as well as social and economic
issues. McKey, Condeli, Ganson, McConkey, and Plantz (1985) said ECE programs
showed both immediate and continual improvement in intellectual and socioemotional
performance and in health. The researchers suggested that children with preschool
experience performed better on standardized tests in reading, language and mathematics,
in grades one through three, than students without a preschool experience.
Labeling is a convenient way to classify phenomena. Identifying eras such as The
Ice Age, The Dark Ages, the Renaissance, The Great Depression, The Kennedy Era and
The Reagan Era have helped to make it easier to understand the broad political trends and
events. According to Crosby (1993), if a label were to be attached to the 1980s, it would
have been called the “At Risk Eighties” (p. 598). Educators continue to be challenge to
produce more educated students who will acquire the capabilities to compete with
students in other countries in areas such as commerce, industry, science, mathematics and
technology (Crosby, 1993). The challenge forces educators to work together for the
common goal and the common goal is educating children. Educating children must begin
in preschool.
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Background of the Problem
In 1983, the United States was declared a nation at risk. The National
Commission on Excellence in Education (NCEE) delineated the risk factors and also
reported that student test scores were continuously dropping. Business leaders were in
need ofhighly skilled employees to operate exigent companies (Flood & Lapp, 1993) and
the United States was determined to maintain the competitiveness needed for future
economic growth. The unsettling statistics related to student underperformance prompted
a 1989 meeting. Again, the NCEE came together to discuss plans for the future education
ofAmerica. The overall objective of the meeting was to find ways to improve education
in such a way that the United States would cease to be a nation at risk and hence become
a leader in educational excellence. The 1989 meeting produced six national goals that
included: readiness to learn when entering school at age five, high school completion,
student achievement in reading, writing, mathematics, history and geography, teacher
evaluation and professional development, international mathematics and science
achievement and adult literacy and lifelong learning. Later, two more goals were added;
safe, disciplined, alcohol and drug free schools and parental participation. The committee
agreed unanimously that the goals would provide directions favorably promoting
excellence in education.
The Georgia Pre-Kindergarten Program (Pre-K) was established in 1993. The
purpose was to provide high quality preschool experiences for four year olds in Georgia.
The Georgia Lottery funded and continues to fund the program to the present time and
was initiated under the leadership of the Georgia Education Governor, Zell Miller. The
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Georgia Pre-K Program continues in 2003 under the leadership ofGeorgia
Superintendent ofEducation, Linda Schrenko and the new (2003) Governor Perdue.
The number of children who participate in the Georgia lottery funded Pre-K
programs has increased tremendously over the years. Researchers report that there were
approximately 57,000 students emolled statewide during the 1997-98 school year. This
total was up from 44,000 in 1996. The 1998-99 enrollment calculated approximately
60,000 children. In Barlow (pseudonym) County, there are approximately 230 four-year
olds who are eligible for Pre-K.
The State ofGeorgia publishes an annual Report Card with its focus on
interventions such as Pre-K, At Risk Summer School Programs, Remedial Summer
School, Even start. Title I and Single parenting. These programs were designed to assist
students who have significant academic, behavioral, attendance, personal problems and
/or low socioeconomic background and to help students to understand importance of
school achievement and at the same time, make the activities fun. Students who are
having fim are successful and they look forward to the next school day. Unfortunately,
many of the programs continue to produce students with low-test scores. The 1998 test
results for fourth and eighth grade in Georgia continued to be below the National Norm.
More information on the “Achievement Gap” can be found at www.ctredpol.org.
Download: It Takes More Than Testing: Closing the Achievement Gap or
WWW,state,ga.us/gap/.
Since the beginning of the Civil Rights Movement and the integration of public
schools, many minority children have attained low-test scores, especially in reading.
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Walker (1996) proposes that the test questions on many examinations are biased and are
designed for children with vast experiences. However, Teacher Connection reported that
researchers have found the above statements to be misleading. These researchers
suggests that there are a variety of factors that causes low academic achievement such as
the lack of educational experience, the home, or community. However, culturally biased
test questions are not a significant cause of low-test scores.
At the end of the Civil Rights Movement in the mid-1960s, education was
mentioned repeatedly. As a priority, especially in African-American homes, African-
American forefathers worked long and hard to provide opportunities for quality education
for their children. Parents came together to raise money to supply the needs of the
students (Walker, 1996). Walker recognized the importance of early education. Many
times, rural schools only went to the eighth grade, and eighth graders were able to
minimally read and write. Walker (1996) demonstrated that the basic necessities of
education were learned in elementary school. Many new interventions have been
introduced in this 21“* century and much money has been spent since the integration of
schools in the fall of 1969. However, studies still indicate that an adequate early
education makes the difference between success and failure.
During the 1950s and 1960s, the lack of educational opportunities prevented many
African Americans from obtaining a better life (1997). Community schools lacked
adequate facilities and offered only the bare necessities. Many times, the schools were
without proper furniture, heating and plumbing. The books had out dated information,
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and teachers were not always certified to teach. However, they did the best they could
with what they had.
There is no longer an excuse for children to be illiterate. Solving academic
problems will require high quahty educational programs. Beginning with preschool, the
programs should be designed to meet the needs of “ at risk” children as well as the needs
of students who excel. A study of a high quality program called “High Scope Perry
Preschool Project” started tracking preschoolers in the 1960s. Now the same group are
adults in their forties. The study suggested (Jones, 1999) that a quality preschool program
produced high I.Q. scores and fewer discipline referrals. As adults, the participants earn
larger salaries and have lower divorce rates. Nevertheless, children are continuing to
enter kindergarten in the year 2003 without necessary skills to be academically
successful.
Statement of the Problem
In this study, the problem is that students entering Barlow County Kindergarten
demonstrate various levels of readiness for formal reading instructions. Kindergarten
teachers recognized the different levels and noticed that students excel in some areas,
such as sounds and letters and reading sentences, faster than in other areas. The Stanford
Early School Achievement Test (SAT9) scores in 2001 showed evidence of improvement
on National percentile scores in elementary schools from previous years. However, there
continues and always will be room for improvements. Since 2001, Kindergarten students
at the schools where this study was done has not taken a standardized test, only the
Georgia Kindergarten Aptitude Program (GKAP). The GKAP results showed different
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levels of competency. The students who did not attend preschool were in the bottom
percentile while some of the children who attended preschool were found in the lower
scores category. One school reported Stanford Early School Achievement Test, Fourth
Edition scores in 2001 in four areas (sounds and letters, word reading, sentence reading
and mathematics) and measured three ethnic groups (white, Hispanic and black). Out of
the 113 students tested, the mean score was 28.9, and the mean scale score was 509 in
Sounds and Letters. InWord Reading, the mean score was 24.4 and the means scale
score was 442. The total reading score out of 113 students, the mean raw score was 67.8
and the mean scaled score was 472. Compared to 26.3 in sounds and letters, 22.9 in word
reading and the total reading raw score was 62.4 in 2000. In 2001, black students scored
70% out of a 100. Hispanics students scored 77% and white students scored 89% out of
100. In 2000, the scores were similar. Black students scored 74%. Hispanic students
scored 79% and white students scored 87%. The 2003 scores have not been calculated
for the year. However, the principal reported that many interventions and strategies have
been implemented in order to improve black students test performance in the 2003-2004
school year. Strategies to improve African-American students reading test scores was
placed in the five year improvement plan.
The problem faced in this study was to determine if reading test scores are higher
when students attend preschool. When analyzing the problem, other variables could
possibly contribute to student achievement. These include gender, race, socioeconomic
status, mother’s educational level and family composition as well as classroom behavior,
student aspiration and social interactionswith peer and adults. Aima Disney (1999)
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stated that learning behaviors among boys and girls vary. The more noticeable difference
occurred in the higher grades (than in the lower grades). When considering the race
factor, African-American middle class families are increasing, and hopefiilly test scores
will increase also. The socioeconomic status of students has been known to influence
education process. Bennett and Yeakey (1990) indicate that the absence of the father in
the home adds to poverty and poverty in many cases leads to less focus on academic
achievement unless the mother has a background in education and has high expectations
for her children. Classroom behavior has become an issue of concern in the school
setting. Glasser (1986) indicates that teaching is hard even when students are making the
effort to learn. Other researchers say that behavior has nothing to do with learning; it has
more to do with interest and motivation. Quaglia (2000) informed other researchers that
aspirations have no geographic, cultural, gender, age or economic boundaries. Teachers
and parents should encourage students to have high aspiration. Aspirations work hand in
hand with the students’ abilities to socialized with other people. Socialization is
encouraged in preschool programs. By the time the child reaches kindergarten, formal
education is required and less time can be devoted to teaching social skills. More
research will be done in this study to determine that reasons that these variables should be
considered.
Significance of the Study
Substantial research is available on the subject ofEarly Childhood Education.
However, not much information can be found comparing students’ reading achievement
with students’ who did not go to preschool. The data that was collected continued to
15
show a gap in three areas. These areas include what students need to be successful, what
they are actually being taught and when the learning process should begin. In most cases,
the information gathered has not always been used to develop programs and interventions
to meet the needs if “at risk” students.
This research project will add to the body of knowledge that is currently available
about preschool and kindergarten achievement. The results of this study will be useful as
a framework for the development and selection of prevention and intervention programs
that will be beneficial to teachers when planning reading instructions for at risk students.
Another significance of the study will be to help teachers understand why some students
are not learning at the rate of expectancy and how ECE can help with the learning
process. Sometimes circumstances beyond the control of the teachers interfere with the
students’ academic achievement. The distractions occur in the schools, homes and/or in
the communities. This study will help teachers understand the affects moderator
variables such as SES, gender, and race have on academic achievement. This studywill
also help to explain how classroom behavior, aspirations and social interaction effect
academic achievement. Parents should do what is required of them to get their children
in preschool programs in order to provide children with early education interventions that
are developmentally appropriate. Teachers will become better equipped mentally and
emotionally to relate to all students. The results of this study will be helpful for
administrators when planning staff development.
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Research Questions
This study addresses the following research questions:
1. Is there a difference in the reading achievement ofpreschool attendees and
nonpreschool attendees as measured by the Basic Literacy Test (BLT).
2. Is there a difference in the classroom behavior ofpreschool attendees and
nonpreschool attendees at the first grade level?
3. Is there a difference in the aspiration ofpreschool attendees and nonpreschool
attendees at the first grade level?
4. Is there a difference in the social interaction of preschool attendees and
nonpreschool attendees at the first grade level?
5. Is there a difference in the reading achievement ofpreschool attendees and
nonpreschool attendees as measured by the BLT in terms of socioeconomic
status?
6. Is there a difference in the reading achievement ofpreschool attendees and
nonpreschool attendees as measured by the BLT in terms ofgender?
7. Is there a difference in the reading achievement of preschool attendees and
nonpreschool attendees as measured by the BLT in terms of race?
8. Is there a difference in the reading achievement ofpreschool attendees and
nonpreschool attendees as measured by the BLT in terms ofmother’s
education level?
179.Is there a difference in the reading achievement of preschool attendees and
nonpreschool attendees as measured by the BLT in terms of family
composition?
10. Is there a difference in the classroom behavior ofpreschool attendees and
nonpreschool attendees in terms of socioeconomic status?
11. Is there a difference in the classroom behavior of preschool attendees and
nonpreschool attendees in terms ofgender?
12. Is there a difference in the classroom behavior ofpreschool attendees and
nonpreschool attendees in terms of race?
13. Is there a difference in the classroom behavior ofpreschool attendees and
nonpreschool attendees in terms ofmother’s education level?
14. Is there a difference in the classroom behavior of preschool attendees and
nonpreschool attendees in terms of family composition?
15. Is there a difference in the aspiration ofpreschool attendees and
nonpreschool attendees in terms of socioeconomic status?
16. Is there a difference in the aspiration ofpreschool attendees and
nonpreschool attendees in terms of gender?
17. Is there a difference in the aspiration ofpreschool attendees and
nonpreschool attendees in terms of race?
18. Is there a difference in the aspiration ofpreschool attendees and
nonpreschool attendees in terms ofmother’s education level?
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19. Is there a difference in the aspiration ofpreschool attendees and
nonpreschool attendees in terms of family composition?
20. Is there a difference in the social interaction ofpreschool attendees and
nonpreschool attendees in terms of socioeconomic status?
21. Is there a difference in the social interaction ofpreschool attendees and
nonpreschool attendees in terms of gender?
22. Is there a difference in the social interaction ofpreschool attendees and
nonpreschool attendees in terms of race?
23. Is there a difference in the social interaction ofpreschool attendees and
nonpreschool attendees in terms ofmother’s education level?
24. Is there a difference in the social interaction ofpreschool attendees and
nonpreschool attendees in terms of family composition?
Summary
This study focused on reading achievement, appropriate classroom behavior,
student aspiration and social interaction of students that attended a preschool program and
those who did not attend a preschool program. The intent was to look at moderator
variables (socioeconomic status, gender, race, mother’s education level and family
composition) as they relate to the students to be studied. The correlational research was
employed to determine the significant relationship between preschool attendees and
nonpreschool attendees. Other variables, as mentioned, were tested in the study. The
researcher designed an instrument that was used and tested for reliability and validity. A
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pilot study was conducted with a group of students to determine ifmodifications were
necessary on the questionnaire. Administrators were consulted to increase understanding
of the administrative role in elementary school students’ academic success. Afterward,
administrators granted permission to conduct the study. The questionnaires were sent
home with all kindergarten students in the school system. The final step included the
compilation of data that was collected with the use of the ANOVA in order to understand
the findings.
CHAPTER II
REVIEW OF THE RELATED LITERATURE
The concept ofEarly Childhood Education (ECE) was introduced in the
“Guidelines for Developmentally Appropriate Curriculum and Assessment in Programs
(GDACAP) serving 3 to 8 year olds. The National Association for Education ofYoung
Children (NAEYC) and the National Association ofEarly Childhood Specialists in the
State Department ofEducation (NAECS/SDE) joined together in an effort to develop
guidelines that would assist teachers and supervisors (Chenfeld, 1993). The three general
guideline areas (1) procedures for making informed decisions about appropriate
curriculum, content and assessment, (2) procedures for evaluating existing curriculum
and assessment practices, and (3) procedures guiding the advocate ofmore appropriate
approaches to early childhood education. However, before and since that time, many
other definitions developed from the term Early Childhood Education.
ECE administrators and professionals (1963) believed that curriculum and
assessment should be based on the best knowledge of theory and research should be
gathered based on how well children develop and learn with attention focusing on
children’s individual needs and interests in relation to the program goals. With this
information, it became important to clarify exactly what Early Childhood Education
meant. Jerome Bruner (1963) defined Early Childhood Education as “the act of early
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learning, over and beyond the pleasure it may give and it should serve people in the
future. Learning should not only take us somewhere, but it should allow us later to go
further more easily.” There are two ways he mentions ECE will serve the future. One is
through the ability to apply the tasks similar to those already learned. This phenomenon
defined by psychologists is called “the transfer of training.” The second way early
learning will serve the future is by the “transfer ofprincipals and attitudes.” The transfer
ofprincipals depends upon the mastery of the subject matter. Bruner went on to say, “In
order for a person to be able to recognize how to apply and not to apply an idea to a new
situation, he must have clearly in mind the nature of the phenomenon with which he is
dealing.” When this process begins in preschool, the easier it will be to comprehend.
According to Dr. Donald Emery (1975), information learned in early grades is retained
better than information learned in later grades.
To tailor foundational knowledge to the interest of children requires a deep
understanding. The knowledge must be presented in an exciting and accurate manner.
Teachers that have a deep understanding of subject matter are often passionate when
delivering the information. When information is presented with excitement, correctness
and a deep understanding, the materials taught are comprehensible, and learning takes
place. This process, according to Bruner, needs to be established in “early learning” and
early learning should begin at an early age.
Jill Carroll and John Frank (2000) developed a Pre-K program called Leap into
Literacy. This program defined preschool as a design used to develop language and
literacy skills in preschool children, so that they would be ready to become good readers.
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Preschool programs provide instruction and practice in the concepts and skills children
need for academic success as they enter kindergarten. Carroll and Frank believe that
successfial preschool program must be based on scientific reading research. In other
words, “What do other researchers have to say about this subject?”
According to Dorothy Sciarra and Anne Dorsey (1990), the characteristics of an
early childhood education program are based on the philosophy of the program. The
program’s goals are determined by the philosophy. The curriculum and the teaching
strategies will also be based on the program philosophy. For example, if the program
philosophy is based on the assumption that it is through the process of inventing ideas
and developing hypotheses that children come to understand about things and people in
their world, the overall goal may be to produce children to become problem solvers.
With problem solving as the spearhead of focus, in a childcare classroom the adult
provides a print rich environment, which includes many books, charts, and a writing
center. The children also enjoy math games, manipulatives and measuring tools. The
two major questions in this educational environment are: who decides the philosophy and
what is the basis for deciding what the philosophy should be? The answer to this
question comes from the vision to the administrators.
Rebecca Graff (1990) agrees that philosophy determines the focus and what is
emphasized in the school. She suggests that preschool children are creative and
receptive. The staffmust strive to nurture and encourage these qualities in the children.
Preschool purpose is to provide an atmosphere that encourages social, emotional,
physical, and intellectual growth and development of the whole child. Graff (1990) also
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suggests that curriculum in a preschool program should include sharing and conversation
times; stories, songs, and finger play; creative art activities and cratls; games and large
muscle activities; field trips throughout the community; food preparation; science and
nature activities; exposure to shapes, colors, numbers, and letters; and celebration of
birthdays and holidays.
A child grows in four different areas (Mitchell, 1992). Those four areas are
physical, intellectual, emotional and social. However, the growthwill not be balanced or
equal in all areas. At times, physical growth is more rapid that intellectual. At other times,
the child is bursting with ideas and creativity. Mitchell reports that the human personality
in the developing process can be compared to human’s figures in the growing process. It
bulges in one spot today, sticks out in another next week, or is completely lopsided for an
extended period of time. The “I Am! I Can!” philosophy by Grace Mitchell and her
associates does not seek to create perfect patterns of the square and circle, but uses the
image to define a basic philosophy ofeducation. A wide range of individual variation is
normal and to be expected. Each human being has an individual pattern and timing of
growth development as well as individual styles of learning. Personal family experiences
and cultural backgrounds also vary. Teachers have the responsibility to constantly
evaluate total development in order to be aware of the progress of each child in each area
ofgrowth at all times. Instructors also observe the children seeing them as individuals,
not just members of a group. It is easier to get true results from younger students than
from older students. That is why Mitchell suggested that ECE is essential.
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There will always be children who are either a joy to teach and others who,
because of their behaviors or personalities, are “hard to teach.” In the middle are the
children who are deprived and are neither good nor bad. They tend to go through school
unnoticed. The lack ofpreschool has been suggested as one of the causes of the
difference in preschooler’s behaviors and academic success. The genuine teachers see
and appreciate each and every child. The genuine teachers are thrilled to see the glow of
success on the faces of children and strive to create opportunities to see those faces every
day.
ECE teachers (NAEYC, 1996) face special challenges in their work due to the
vulnerability ofyoung children. A variety ofprograms and institutions provide early
childhood education. The challenges of the kindergarten teachers are greater in areas
where ECE is not available.
School policies and administrators have a major impact on what teachers and
children do. Principals enforce curriculum and policies impact areas such as curriculum,
testing, grouping, and promotion standards; time for planning, developing materials and
analyzing assessments information; adult to child ratios and class size; physical space,
equipment and materials; and conducting teacher evaluations. Hence, the teachers know
first hand what the children need. Therefore, they have worked over the years to educate
(NAEYC, 1996) policymakers, parents, and citizens on the principles of excellence in
early childhood education. Administrators for the most part, have been classroom
teachers and understand the specific needs of children in the elementary grades.
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Organization of the Review
The first section of the Review ofLiterature discusses the overall and general
definitions ofpreschool education, the advantages preschool education has on the
academic success of students, and the role of administrators in elementary education. The
second section will begin with a discussion of fimdamental concepts of early childhood
education. The third section is will explain the related literature on the selected variables
that were tested in this study. The fourth section will to describe theories that relates to
this study. The final section is used to provide a summary.
The Fundamental Concepts ofEarly Childhood Education
The failure of schools to teach all children to read is a national issue in education.
According to Dr. Donald Emery, author of “Teach Your Preschooler To Read,” more
research has been done and reported about reading than on any other educational subject
over the past fifty years. Studies show that schools still fail to teach 25 percent of our
children to read successfully. The inability to read successfully causes distress to the
students, parents and the teachers. There is an obvious cause for the national reading
problem. Dr. Emery (1975) reported that problem occurs because schools and
communities are not teaching children to read soon enough. He further stated that four-
year-olds are ready to learn to read.
One fourth of the nation’s children do not learn how to read well. Eighteen
million adult Americans read so poorly that they are functional illiterates. If a car or a
television that was manufactured did not function well, it would be called back and
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corrective actions would be taken (Emery, 1975). Yet, one out of four children passing
through our schools remains dysfunctional illiterates.
When parents want to help their preschoolers read, they are sometimes
discouraged by teachers (Emery, 1975). Parents are told to leave the teaching of reading
to the teachers and are warned that they might confuse the children. However, teachers
are not the only people who can teach reading. Reading should begin in preschool or in
the home. The myth is, and almost any primary school teacher in the 1970s would say,
that children are not ready to read until they are six years old. Several generations of
teachers were trained to believe this myth and they passed false information to the
parents. Educated parents who are able to help their children were reluctant to do so for
fear ofmaking things worse.
Why children should not read until age six was based on the belief that children’s
vision, hearing and thinking are too underdeveloped for the task of reading. Researchers
claimed that children before the age of six can not hear sounds of the language, they can
not see the differences nor can they distinguish between letters and make the mental
associations necessary between words and letters and sounds. It was also stated that four-
year-olds cannot copy or form letters. Emery emphasized that none of these claims have
been proven true; in fact, quite the opposite. For example, parents can teach reading
better one-on-one to children below 6 years of age than a classroom teacher with 20
children in the room, according to some studies. Unfortunately, an unproven theory
believed for a long time is difficult to overturn. Few will dispute that theory, even when
the facts prove otherwise. Children are the ultimate losers.
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Gradually, the belief in a 6-year-old “lack of readiness for reading” is being
dispelled. Now, the main focus has shifted to the problems of disadvantaged students
rather than early reading for all preschool-age children. However, studies provide
evidence that young children can, do and should learn to read long before age six.
One such study in Oakland, California began in 1958. Another study was conducted in
New York City in 1961. Both used samples from blue collar and lower middle class
backgrounds. Two hundred and five students were identified and selected by reading a
vocabulary list and taking a standardized test at the start of the first grade. The results
showed that the children were already reading at the end of first grade level. The best of
them were reading at the fourth and fifth grade levels when they entered first grade. This
group had learned to read as preschoolers and at home.
Reading Achievement
The University ofNorth Carolina at Chapel Hill did a 21-year study on the
effectiveness of early education on the intellectual development and academic
achievement of low income preschoolers. Consistent academic performance showed that
improvements could last into teen-age years and possibly longer. The study also found
that a preschool program raises children's average test scores 16.5 I.Q. points at age 3 and
teenagers test scores averages improved 4 point at age 15. Improvements occurred in
both math and in reading. Finally, preschool reduced the need for special education
classes and also reduced chances for grade retention.
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Frances A. Campbell (1993) indicated that the Chapel Hill program was no
different from any other high quahty day-care programwith good leadership. The point
emphasized in this study was that good leadership in an early childhood education
program can improve academic achievement in early and later grades. However, schools
do not take the place ofwhat should be provided in the home.
Many researchers believe that the potential for academic achievement begins in
the womb. For instance, some pregnant women eat right, listen to classical music, and
read to their stomachs (Jones, 1999). Pregnant mothers who do the opposite tend to have
children earmarked for failure in school and who never catch up academically with the
normal students, even after years of expensive interventions and special education
programs. This education deficiency cannot be blamed entirely on the schools. This
deficiency is strictly a lack ofgood prenatal childcare.
Dozens of studies, including the legendary High Scope Perry Preschool Project of
the 1960s, continues to follow the same students, who are now in their 40s. Effective
preschool programs produced everything from higher IQs to fewer special education
referrals. Big programs like the Perry Preschool Project are expensive, but the payoffs are
impressive. Only top quality programs have proven to produce such stunning results.
Most preschool programs, however, are not that good. Edward Zigler, the Father ofHead
Start, indicated in 1991 that only 14% ofECE programs are high quality. High quality
ECE programs produce high academic achievement.
Researchers have compiled convincing evidence ofwhat works in ECE. Most
studies concentrate on at risk children. Would the same principles and strategies work
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with children who are considered not “at risk.” Favozza (1998), Director of the research
oriented Center for Young Children, believes so. Children need to be in environments
with instructional integrity. Here are eight principles that Favozza said creates such an
environment;
• Decide and design what you need. ECE is different from Elementary
Education. Childcare providers need to understand early childhood.
• Hire qualified teachers and give them opportunities to grow. A good teacher
can make a program work.
• Keep classes as small as possible.
• Engage children in learning.
• Make room to grow. The state department requires a licensed preschool to
have a certain amount of space per child.
• Take care of children’s teeth, toes and tummies. Make arrangements with the
dentist or dental van to check children’s teeth on a regular basis.
• Test gently. Testing small children must be done carefully. Be careful not to
give small children anxiety.
• Don't forget that administrators and educators have long known that the surest
indicator of children's success in school is the involvement ofparents, both at
school and at home.
Early Language and educational experiences for children were found to be
particularly critical to adult literacy. Although early childhood experiences
have long been known to be important to general intellectual development,
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Kindergarten Development Follow-up (KDF) clearly reported results indicating that
students who began their formal reading instructions in Kindergarten had higher reading
achievement scores, both at the end oftheir kindergarten year and as seniors in high
school.
Children who learn to read early, either indirectly through home and family
experiences or directly through formal reading programs implemented in preschools and
kindergartens, are typically good readers in primary grades. Until recently, it became
unclear as to whether this advantage was maintained through high school. Hanson and
Siegel (1988, 1991) indicated results suggesting that those students who began formal
reading instruction in kindergarten had higher reading achievement scores in both
kindergarten and high school. Compared to other high school seniors in the same school
district, those who received early reading instructions had better grades, better attendance,
better attitudes toward reading, and less need for remedial classes.
There was very little support in the research for the idea that preschool education
is not helpful to student's academic achievement. And much information proves that if
children are doing well in school, they received a formal early education in school or
many were receiving informal instructions at home.
Classroom Behavior
“Teaching is a hard job when students make efforts to learn. When they make no
effort, it is an impossible one” (Glasser, 1986, p. 1). Glasser made this statement in his
book entitled Control Theory in the Classroom. It was and continues to be true that with
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constant disruptions the teachers' jobs become more challenging. Many students with the
desire to learn have trouble staying on task. Teachers are concerned when there are
constant disruptions, and like Glasser, administrators and teachers believe disruptions
cause students to focus less on instructions.
Teachers have been concerned about discipline in schools for the past thirty years.
These instructors believe that students' academic success is priority and that success is
affected by their behavior. In an unruly environment, it is difficult teach and learn. Many
managerial techniques have been tried in schools where discipline problems exist. Some
methods worked, but many failed. Most children are easily managed with the right
motivation, while other children need more structure. The complexity of discipline issues
leads administrators to concentrate on classroom management and to examine what
administrators and teachers can do to solve the problems. Staff development is just one
of the many strategies used to increase classroom management skills and thus improve
classroom behavior.
While examining classroom behavior in preschool and elementary school, an
attempt was made by Garibaldi (1996) to explain discipline occurrences and how
appropriate handling of such problems can improve reading achievement. Elementary
school principals reported that discipline referrals increased each year before spring break
and continued in large numbers to the end of the school year. At the beginning of the
year, referrals were usually low. Most referrals submitted in the beginning of the year
were by the bus drivers. As the year progressed, more classroom disruptions were
reported. Teachers reported having wasted instructional time managing student
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behaviors. The administrative staff recognized the need to improve classroom behavior
in order to ensure academic success for all students at the school. In an article, published
by Garibaldi, the principal, assistant principal, and counselors searched for programs that
dealt with some of the same types ofproblems that they were facing. They observed
programs that had responded successfully to some of the same problems that they were
facing. Programs with high success rates and similar demographics were chosen as
research samples. Complete staff involvement was also an important criterium. The
school looked at programs such as Conflict Resolution, Resolving Conflicts Creatively
(RCCP) and a program called Write Em Up. It was found that if students could not spell
words, they could draw pictures. Also identified were variables that could affect
classroom behavior such as Parent Involvement, Parent Support Teams and Learning
Styles of the Disabled Students.
Garibaldi (1996) focused on classroom management that involved teachers and
students. He founded the concept of Conflict Resolution as a method that exhibited
some success in controlling classroom behavior. With growing awareness among
teachers that promotion to the next grade and academic success of students depended on
appropriate classroom management. Garibaldi, for example, researched a New Orleans
public school with high numbers of referrals that seemed to occur on a regular basis,
student behavior problems on a regular basis. Garibabldi found that more and more
suspension and expulsion referrals were reported to the principal's oflflce closer to the end
of the school year.
New Orleans educators were aware that a significant number ofAfncan
Americans and white students being expelled. However, Afiican American children were
expelled more often. This disproportionate number was evident in the lower grades as
well as in the high schools. The statistics were alarming, and as a result, the school
system decided to rely less on suspension and more on methods that are effective and
equitable towards students' behavior and punishment. This school district implemented a
program called Resolving Conflicts Creatively (RCCP). Four schools in this district
decided to try the program to determine if students' academic achievement could be
improved by learning to resolve disputes on their own. Former Governor Barnes of
Georgia had already addressed a program focusing on suspension and expulsion issues:
the administration would enforce classroom behavior by supporting the teachers and
teachers in turn would document student behavior patterns.
Researchers in the New Orleans school found that in most cases instructions
became weaker as the year progressed. Teachers were asked to pick up the pace of
instructions and give even the young children less down time. Children became less
excited about classroom behavior. Hence, they began to cause discipline problems.
Students must know that they are responsible for their own behavior. Parents
have a critical role in the resolution of discipline problems.. The biblical term for
discipline is called corrections. At some point in a child life, the child will grow and
change into a mature human being. A child is bom; as time passes, the child will
experience a growth process. The process includes three identifiable steps (Crayton,
2001); the child must be taught, trained, and become tmstworthy.
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To be taught means to be given instructions. It also means to impart knowledge or to
tell. These things must be done not incidentally, but on purpose as the child grows. This
process should begin as soon as the child has developed mentally enough to understand
the steps. To train a child means to teach by example. The parent or guardian is in the
role model position and disciplines and corrects when it is necessary. There will come a
time when the parents will not he able to be with the child every minute of the day.
Parents want to be able to trust that the child will do the right things. Teachers hope to be
able to trust the students to do what they have been taught, either behaviorally or
academically.
Another factor that influences discipline in school is the declining ages ofparents
today. Some parents (considering age) are getting younger every year and some of the
parents are teenagers. While these young people assume the role of teachers and trainers,
they have need to be taught and trained themselves (Hebrews 5). A mature parent will
control foolishness that is in the heart of a child by using the rod of corrections.
“Withhold not corrections from the child: for if thou beat him with a rod, he will not
die.” “Thou shall beat him with the rod and shall deliver his soul from hell.” Parents are
encouraged to teach their children to never despise chastening and not to faint when
rebuked. This is biblical and prophetic.
New teachers do not come out of college equipped to teach; success in the field
often requires training and first hand experiences. It is impossible to teach children by
repeating the information until mastery. To promote a positive learning experience.
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first, an environment must be created for learning. That means a clean school with cheery
colors, a staffofprofessionals who treat students with respect, and students who
understand what type ofbehavior is expected of them. A school with these characteristics
will probably receive a wave of requests fi'om parents throughout the community who
express a desire to enroll their children at that school. Mr. Lott the principal at Wesley
Elementary School stated that, “if children want to come and don't cause any trouble. I'm
glad to teach them.” However, most children who are ready to learn, had prior academic
training in a preschool program.
Student Aspiration
If schools are really going to be safer places for students, one must begin by
establishing conditions in the learning environment that promote aspirations. Aspiration
is more than just having goals and ambition. It is a critical ingredient that must be
provided and nourished by educators and the entire school community. It is an attitude
towards the future. High aspirations are expected among high academic achievers and
not among low academic achievers. High aspirations are also expected among high
socioeconomic status groups. Contrary to popular belief, Quaglia (2000) reported that the
attitudes that form and fuel aspiration have no geographic, cultural, gender, age or
economic boundaries. He indicated that aspiration was a characteristic of students from
poor homes, wealthy homes and public school systems.
The National Center for Student Aspiration of the University ofMaine supports
eight conditions that need to be implemented in schools around the country to promote
36
high aspirations. These conditions have been known to help children develop better self¬
esteem and build potentials for high student aspirations.
Belonging
Students want to believe that they are valuable members. Schools need to set
standards and expectations for student learning, behavior and success. Students should be
treated as valuable members of the school and community, not just as names or numbers.
Sense ofAccomplishment
Good grades are not the only indication that students are successful. Success
outside of the school, such as volunteering in the community, brings merit to their work.
Heroes
Students need an adult in the school that cares, give advice and is trustworthy.
Students need at least one consistent adult at school.
Curiosity and Creativity
Students must be encouraged to ask questions and explore on into their teenage
years.
Spirit ofAdventure
Teachers should support students who take healthy chances. Students must know
that it is all right to fail and to succeed. Opportunities must always be provided for
students to learn consequences, as well as benefits.
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Fun andExcitement
Interesting and enjoyable learning experiences should be provided. Let students
know that it is okay to have fun.
Leadership andResponsibility
Students should have a voice in their learning environment. They will learn that
their opinions matter and that they are responsible for their decisions.
SelfConfidence
Students must be encouraged to believe in themselves and that they can be
successful. They should always be encouraged to think big and achieve accordingly.
Students need to know that their parents and teachers have high expectations for
their total success, not just academically, but physically, mentally, and emotionally.
Students need to obtain self-respect for themselves and for their peers. Schools that
value, respect and celebrate students' ideas and opinions will reap positive self-worth and
high aspirations among the students and adults and students will become high academic
achievers. The students must be encouraged at a young age to set goals.
Social Interactions
When considering student social interactionwith other students, Lu (2000)
suggests that there is a direct relationship between social interaction and language
development. Students tend to not interact with other children, if they have not
developed a language proficiency. However, the young child sometimes understands
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more language than he can actually verbalize. Much language development occurs before
the age of five. For those children who do not get language before school, teachers must
obtain skills and time to help with the process.
In most public school and daycare/early learning center, speech/language is
available to the students with the need as early as age three. This is possible because of
federally funded grants that must be applied for if or when the need occurs. Speech
pathologists go from center to center to provide services. It was reported in a study
conducted byMei-Yu Lu (2000) that there are advantages to beginning these services
early and working in small groups. This communicative exchange between adults and
children will develop social interaction between peers and adults that can stimulate later
language development.
Language development has stages. Mei-Yu Lu (2000) did a study on language
development. She identified crying is the earliest form ofvocalization. After a few
weeks of experience with language, the infants begin to vocalize in addition to crying.
They will begin to coo. By preschool years, between the ages of three-and-a half to four-
year olds, many important language skills will have already been learned. Language
development such as vocabulary and conversation skills will continue. Vocabulary is
built through the use of formal instructions and through interactions with more
experienced language users in natural situations such as riding, eating and playing. To
communicatewith others effectively (Lu, 2000), children need to learn how to negotiate,
take turns and make relevant as well as intelligible contributions. As children interact
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with playmates, growth and development occur because of dialogue and the general
exchange and inculcation ofvocabulary.
Social Interaction refers to language development, communication and discipline,
as well as participation in effective dialog with adults and peers. Shaffer (1999) reports
that by the time children enter elementary school, their oral language is very similar to
that of an adult. Language should begin early, and should be taught purposefully and not
randomly.
Willard Hartup (1992) purports that social interactions with peer relations
contribute not only to language development but also to cognitive development. The best
childhood predictor of adult adaptation is not school grades or classroom behavior, but
extent to which the child gets along with other children. At risk children are generally
disliked by other children because they tend to be aggressive and disruptive, unable to
sustain close relationships and unable to establish a place for themselves in the peer
culture. Erik Erikson believed he knew what motivated and drove human behavior. He
was not a biology student, but he believed the most important force driving human
behavior and the development ofpersonality was social interaction.
Socioeconomic Status
Early education can have a lasting effect on the performance of low-income
preschoolers. Attending preschool can positively effect intellectual development and
reading performance. The improvements can last well into the teen years and possibly
beyond (Arbor, 1993). The University ofCarolina completed a study on a special early
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intervention program involving a group of children who had educational assistance until
age 8. It started in 1972 with 111 infants and followed them through age 15. Race was
not considered when selecting the children, but it did turn out that 98 percent of the
children were black. The study found that the intervention program improved test
performance by 16.5 points at age three and at age 15 there was a 4 point IQ
improvement. The study reported that regardless of the socioeconomic status, with the
right help, children can have success in reading.
Bennett and Yeakey (1990) indicated a high percentage ofAfrican American
homes are headed by females. Many of these families experience poverty. Test scores
also remain below their counterparts (white Americans). Even though the middle class
status of this group is rising, their children's reading achievement is remaining below the
reading achievement ofwealthier families. The National Association ofEducated Parents
(NAEP) has stated that in certain parts of the United States the gap is narrowing.
Improvements are due to some great programs such as Head Start and Pre-kindergarten.
During the past decade, academic performance in reading has been steadily improving
among students from different classes. High School graduation numbers are increasing in
this category ofpeople as well. Unfortunately, student enrollments into institutions of
higher learning have generally declined since the mid-seventies. Some males have
chosen to enlist in the military, go to vocational/technical schools or take jobs. More
males must attend college or the gains that have been made in economic status will be
reversed and fewer males will be in the professional ranks.
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There are numerous ofnew myths in the United States on the subject ofeducation
and socioeconomic status. Reports have been released reporting that the education
system is poorly educating urban area children. Many researchers also report that
spending on education is wastefiil, and conclude that even if little money is spent, a
schools’ performance would be no better or worse. It has been statistically indicated that
a large school budget benefits the students. In 1966, the Coleman report indicated that
more money for schools will not help the students. He later reported, however that extra
monetary support can help the schools to improve substantially by hiring more qualified
teachers and buying updated equipment, programs and materials. It was also reported that
the United States spends more per student than any other nation. This is a myth. Less
money is spent on elementary and secondary education in the United States than many
other countries. However, more is spent in Georgia on higher education, because a large
proportion ofGeorgians attend technical institutions, colleges and universities using the
HOPE scholarship.
Gender and Academic Achievement
It is believed by many people that girls learn more quickly than boys. The skills
learned include early developmental stage such as walking, talking, potty training, tying
shoes, and learning how to read. On the other hand, it is often believed that boys perform
better in math than girls. Anna Disney (1999) stated that learning behaviors ofboys and
girls vary and have long been a concern of researchers. She also indicated that
researchers could not find much related literature, especially on the subject ofgender and
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reading achievement in the early grades. There seems to be more related literature
regarding male and female student performance in the higher grades.
Gender is often affected by many different factors. These factors include family,
community and societal issues. Also included are parental expectations ofmales verse
the expectations of females. The social setting influences children's ideas about what is
expected of them as early as preschool.
Beyer (1999) does not want researchers to misunderstand the learning styles of
children, either boys nor girls. Girls typically assume a motherly leadership role while the
boys are glad that someone takes charge of a situation. Take for example, a daughter in a
family of seven siblings. She is not the oldest, not the youngest, but the middle child. She
always finds herself in the leadership role for most of the family activities. She is
responsible for making sure birthdays were remembered. Christmas presents is purchased
for parents and for other special days. She has no problem getting the money. The price
of the gifts would be divided into seven equal parts and paid. It does not matter who was
the oldest or youngest. It boils down to the person willing to take the responsibility, and
it is usually the female.
Beyer (1999) suggested that males acquire instructional traits, while female
exhibit the expressive traits. Those who acquire instructional traits need guidance, expect
guidance and are virtually inoperable without guidance. Females with expressive traits
have many ideas and are not afraid to express and experiment with the ideas. Even boys
and girls that grow up in the same house with similar expectations tend to shift and
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develop more into the society's way of thinking which is that the female will take the lead
role in domestic situations.
Christine Skelton (1999) thinks that much attention is placed on boys’ inability to
perform academically. She believed that feminists are writing influential books about
boys and their development and maturation and are perhaps not accurately presenting the
facts. In some instances, girls are superior academically. In equal amount of cases, boys
work well, especially in math.
A middle school located in a rural area decided to perform an experiment. After
all necessary paperwork and letters were approved, the counselors separated the boys and
girls into two different English classes to see if the girls would perform better than the
boys or if there would be any difference at all. After a semester, it was demonstrated that
girls loved being without the boys. They were more relaxed, although in some cases the
girls' grades dropped. The boys were in real trouble, and were at first disoriented. They
were accustomed to getting homework and test answers from the girls. The girls did not
work as hard at perfection because the boys were no longer depending on them for good
grades. Finally, the boys realized that the girls would not be back before the grading
period ended. They were not willing to fail the class. They became more serious about
the English assignments and consequently, their grades started going up. This experiment
shows that most people, including students, will do what is expected of them under the
right conditions. The Hawthorne studies proved the fact. This particular study included
an experimental group and a control group. Each group was performing the same task
with the same lighting. The control group had changes made in their lighting; the
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experimental group lighting and environmental factors varied. The changes that occurred
were measured and analyzed including workstations that continued to change in both
groups. Productivity in both groups improved in spite of environmental barriers. In fact,
the worse the conditions became, the better workers performed the tasks. Deviants that
failed to come up to the standards were disciplined not by the supervisor, but by the
members of the group.
Brian Wakeman (1999) elaborated on a book by Linda Evans. Evan’s book is
based on a case study of five primary schools fi-om 1988 to 1993. She observed and
interpreted the attitudes of teachers and key causes of student achievement. Morale, job
satisfaction and motivation were key factors for teacher satisfaction and these factors also
had a direct effect on student achievement. Student achievement can influence teachers
personality, interpersonal behavior, mission and professionally and managerial skills. A
happy teacher makes happy children and happy children learn.
Vorra (1998) compared groups ofpreschool boys and girls in a long term
residential care home and a group ofboys and girls in a two family home. The study
indicated that children in two parent homes were more harmonious with peers than the
children in the residential care group. If students are less harmonious, than they are
somewhat behavior problems. The Behavior problems typically lead to lower academic
achievement. However, in the study itself there appeared to be no difference between the
behavior ofboys and girls. These experiments indicated that studying, preparation and an
early start are the ultimate choice for making good grades and school reading success.
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Race Relations and Academic Achievement
In the 1960s and 1970s, most researchers used the term minority students to
describe students who were not white. Since the majority of the minority students were
black, the researchers classified all students except white students in the category of
minority (Sellars, 1997). Later in 1980, education researchers begun to identify Hispanics
students as a separate group (Mann & Marin, 1991). Children with other national origins,
including Chinese, Filipino and Native Hawaiian students, were combined with white
students (Dawson, 1987).
Minorities, especially blacks, do not enjoy talking about test scores. A report
submitted by Advancing Education, Inc, entitled “Serving Low-Performing and At risk
students” reported CRCT scores in 2001 in three areas (reading, language arts and
Mathematics). The report targeted third, fourth, fifth, sixth and eighth grades. The test
scores measured three ethnic groups; white, black and Hispanic. The results were
unsettling. In fourth grade in reading, black students scores 70% out of a 100. Hispanics
scored 77% out of a 100 and white students scored 89% out of a 100. In Language Arts
black students scored 66%, Hispanics 77% and whites 89%. Similarly, in mathematics,
blacks scored 48%, Hispanics scored 54% and whites scores 82%. The results indicate
that a gap exits in test scores among the various ethnic groups and test scores is one way
reading achievement is measured.
Since the beginning of the Civil Rights Movement and the integration of public
schools, African-American children have been scoring below the national norms on
standardized tests. Many reasons have been attached to the low test scores. Some
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researchers say that the tests are unfair, that is, the test questions are biased and are not
geared to the environment or experiences of the African-American child.
During early 1900s, a lack ofquality education among minority groups prevented
many opportunities for prosperity in the mainstream of society. Not much has changed.
The lack of quality education is still hindering the productiveness of the African
Americans and minorities. Prejudice also continues to be a hindrance and a stumbling
block on the long road to success.
After slavery was abolished, education was high on the priority list. Fathers and
mothers worked hard to provide a quality education for their children. Parents in various
communities came together to raise money to supply many of the needs of the schools.
Local black businessmen made contributions and community members with special skills
donated their time to make improvements such as carpentry, dwelling wells for plumbing
and providing transportation for the students to get back and forth to school (Walker,
1996).
Today, children are continuing to enter kindergarten in the year two thousand and
three without the skills needed to be successful in school. Many believe that students are
receiving better educational opportunities. However, there continues to be room for
improvements. ECE and kindergarten programs need to be examined to determine what
is and is not working to prepare students for the reading success they have been promised
by the struggles of their forefathers. The youths ofAmerica have also been promised a
quality education by the so-called education Presidents. The promotion of education
started with President Reagan in 1983 and continued in the 2000s with Former Presidents
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Clinton and Bush. The election ofPresident Bush will hopefully keep the education
dream alive with the help of his wife, Laura, who was an educator.
Early childhood development should preferably begin in the homes and continue
in the early childhood development centers. In 1987, researcher studied the academic
achievement of students who attended kindergarten and those that went directly into the
first grade. There was no lottery funded Georgia Pre-kindergarten at the time. There
were daycare centers, but not many. However, kindergarten programs became mandatory
and funded as full day programs a few years prior to the study in 1984-85. That school
year, teachers were required by administration to administer a Literacy Test called the
California Achievement Test (CAT). This test gathered information such as the
children's ability to write their names, recognize the alphabets and numbers, recognize the
eight basic colors and follow directions and practice developmental listening skills along
with other useful data. The test results from the study indicated that children who
attended kindergarten programs had a reading advantage over students who had not
attended a kindergarten program. Some children had not attended kindergarten because
at the time, kindergarten was not a requirement. Even the children who attended
kindergarten for a short time and discontinued made better scores than the children who
did not attend at all.
Three models of the “Common Sense” Practice Program were used in schools to
provide remedial assistance to students who had been labeled as “in need.” The models
focused on mental health, early education and specialization. In an effort to learn more
on the subject, researchers studied the mental and motor development ofboth black
48
infants and white infants. The results stimulated much interest. Gerber emphasized that
close infant-mother relationship throughout the first year of life in the black child's life
was a motivator for happiness and achievement. The breast-feeding on demand, the
intimate physical contact and the mother’s constant availability seemed to make a
difference. Then who can explain what happened fi'om that time until they enter school?
Black children enter first grade with stories that express positive feelings about
themselves and the school setting. They love school and the teachers. By the second
grade, these stories express negative images of the teachers and the school environment.
By fifth grade, the overall feeling about school is cynical, at best.
This study also found that African-American children have high energy levels and
prefer up-beat programs. To many of these children, school is an unstimulating place.
Researchers mentioned hyperactivity, but concluded that perhaps the actions are those of
a normal child who is bored.
It has been noted that Afiican American children do less well on I.Q. tests than the
white students and are considered less intelligent. It has not been proven that any child is
less intelligent than another child given equal opportunities and equal educational
advantages (Teacher Created Materials, Inc., 1985). Life circumstances are not always
favorable for the Afiican-American child. Nevertheless, children bring talents from the
urban communities. Educators must positively build on these gifts. With appropriate
management of time and behavior, talents can be identified and properly channeled.
John McWhorter (2000) is a black professor in the Berkeley University
Linguistics Department. Professor McWhorter was one of the professors who argued
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against the use ofEbonics as a teaching aid for black students. He is now speaking out
against racial preferences in college admissions. McWhorter recognized that black
students from kindergarten to college are the weakest in reading achievement. He stated,
“Black Americans tend to blame their plight on racism, oppression, poverty and under
financed inner city schools” (p. 47). But black students of all classes and income levels
lag behind their white counterparts. One reason might be that the perceived anti¬
intellectual mindset ofblack culture discourages learning.
Young Afiican Americans in South Africa were ignored during the apartheid
(Stevens, 1997). As a result the women, many without formal education established
private schools for their youth called Educare Centers. These women had little
knowledge of early childhood education, but knew they had to do something. In 1995,
the non-government organizations began training Educare teachers. The training
provided the teachers with the ability to provide healthy, safe environment and
appropriate learning experiences. The Educare project also helped Afiican communities
to realize that something could be done to help their children. The problems were
identified and followed by an effort to fix them. Young people should have a basic social
right to a good education (Lubeck, 1991).
Mother's Education Level
In a national Multiethnic Cornell Study, 1700 six and seven year olds in
vocabulary, reading, math and behavior problems were tested. The scores were correlated
in categories by family structure, family income and educational background and general
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ability of the parent or parents. The larger, most reliable predictor of scores related to
parent education level. However, with parent education level, there was still not enough
difference to show a significant difference.
In many cases, mothers can no longer spend their days at home with their young
children. With the economy the way it is today, mothers are going out into the work force
to help the fathers support the family. Some researchers suggest that children are not
getting enough motherly love (Milner, 1992). However, most researchers agree that they
have not observed a difference between the children ofworking mothers and those
mothers that stay at home. A recent study by the Urban Institute found children of
working mothers grow up as well as any other child. The study further indicated that it
does not matter how many hours children get love. It depends on the quality of the hours
that they do get.
Some working mothers feel guilty because they are not home with their children.
Mothers are not bad mothers because they work. Often times, the mothers have no
choice. They must work in order to help clothe and feed their families. In the 1960s in
the United States, only 19 out of a 100 mothers of children under six years old were
working. By the 1970s, 30 out of 100 mothers were working. In the 1990s, 55 out of 100
mothers married with children under the age of six were working. The number of
working mothers continues to grow rapidly.
One reason why so many women are working is because there are better jobs
available for women than ever before. In the future, there will be even better jobs
available for women. Women who stay home as housewives or homemakers are
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underpaid, and they are beginning to realize it. A fair salary for a full-time housewife
would be at least $12,366.00 a year according to Wetzel (1990). Housewives are
deciding to go out of the home to make more money. Most married couples have dreams
ofbecoming successful and prosperous in the future. To make the dreams a reality, they
need two salaries coming into the budget.
Children overall are not suffering because a parent works. In most cases, they are
better provided for financially. Schools know the situation and are better prepared to
teach the children. The parents who work are financially able to support the needs of the
schools and the needs ofthe children in school.
Family Composition
Timothy Biblarz and Greg Gottainer, professors of the University of Southern
California developed a study comparing widowed and divorced single mother families to
see if the children do as well academically as children with two parents in the home,
where reading is concerned. The project began by comparing children ofwidowed
mothers and children of divorced mothers. The children with the divorced parent had a
low level of educational success. The children with divorced parents were categorized
with low occupational status and with lower levels ofhappiness as adults. The
researchers could not identify a significant difference in the way the children were reared.
However, a difference was evident in financial security.
Most single, divorced mothers hold lower occupational positions. This leads to
financial stress that the widowed mother did not experience. The widowed mothers work
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and also receive a monthly pension check to supplement the financial income. The single
mothers do receive child support fi’om time to time.
The children of divorced parents had higher drop out rates. This lowered the odds
of children entering and graduating fi-om college. Nock (1988) suggested that high
dropout rates could be related to one parent’s absence fi'om the home. Also, other factors
include less structure in authoritarianism and a lower level ofparental involvement in
school activities when one of the other parent was absent fi'om the home.
It was indicated in another study that parents with lower education level have a
higher rate ofnon high school graduates. Since, parents are less educated in these
households, they typically place less value on education. As a result, the children also
place little value on importance and seriousness of education, according to this study.
However, that was not always the case.
When identifying single parents, it is usually the mother and not the father who is
absent fiom the home. In reality, many single parents during the 20* and into the 2r‘
century are the fathers. The NASSP Bulletin (March, 2000) reports that single parent
children do as well as those with two parents. Even if the parent is the father.
Vorria did a comparative study in 1998 involving Greek students. One group
resided in a group care home situation and the other group was fiom two parent homes.
The children in the group care situation showed less harmonious with peers than the
children -with two parents in the homes. Vorria (1998) presented evidence demonstrating




Failures are most often blamed on something other than the real source. For
example, Georgia students have test scores that are below the national average and
Governor Barnes was concerned. The concern perhaps stems from the possible inability
to compete in the national economy ofwealth and prosperity, particularly in the areas of
in industry and technology. Industrial owners research potential business locations
carefully before bringing the businesses into the community. The community must have
a credible educational program.
School authorities blame low scores on the parents and the changes in family
composition. Parents blame the schools and the community blames politics. Businesses
simply lose interest in the location as a potential business zone.
Who is really at fault? It is hard to say. If everyone would do their parts to
educate the children, there would not be a problem. Students themselves are sometimes
not doing their best. They have not understood how important education will be to them
in the future. Parents in many instances, are not encouraging students to do their best.
These conclusions are influenced by factors such as single parent homes and poverty.
Other reasons include parent neglect and unwillingness to take the responsibility or the
time to do what is best for the children. The children are innocent bystanders. As they
grow older, they will begin to recognize what has happened and become rebellious or
they may become more responsible for themselves.
When considering the variables in this study (reading achievement, classroom
behavior, student aspiration, social interaction, socioeconomic status, gender, race.
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mother's educational level and family composition), the literature strongly suggests that
each category has a direct relationship to reading achievement. Most of the effects could
be rectified if corrections had been implemented at an early age. Researchers verify that
corrections should begin before pre-kindergarten. Many of the effects on the variables
tested in this study could not be caused by school failure. Children are entering school
with problems, and teachers have been given the task of creating star students from
troubled situations. If the information gathered from this study can help to save one child
from academic failure, it will have been worth the effort.
CHAPTER III
THEORETICAL FRAMEWORK
In this chapter, Douglas McGregor’ X and Y Theory and Getzels and Guba's
Social Behavior Theory were analyzed. The two theories were supported by several other
theories that related to reading achievement. Also, to support the theoretical framework
of this study, a review of the pertinent literature and research results were included. The
relationship among the dependent variables and the moderator variables as well as the
null hypotheses and limitations of the study were also discussed.
Theoretical Framework
Research studies require theory to support the research framework. This study
suggests that students who receive Early Childhood Education (ECE) will learn to enjoy
learning and will continue into higher levels of life long learning. Some children start the
learning process by doing as little as possible to get through the day. The X and Y
Theory as postulated by Douglas McGregor (1978) indicates that the nature ofman is to
dislike work and to prefer direction by authority figures. However, he wants security too,
from such comforts as heat in the winter and air conditioning in the summer, to the more
essential knowledge that he will have some means of support throughout his lifetime.
Theory Y assumes that man is at least willing to be responsible for work-related tasks and
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that play as experienced by children is the precursor of the work that men (and women)
will some day be expected to do. It further suggests that the experience children receive
in preschool will benefit them in reaching their security goals and prepare them in many
others ways for the future. As an added advantage, the study indicates, childrenwill
probably develop a love and understanding of the importance of a good education.
Learning the importance ofeducation early in life is emphasized in Theory Y.
Although learning is a process (Bruner, 1963), steps must be taken to make sure
students receive the prerequisite knowledge needed to succeed. Typically, teachers
recommend that students have certain skills when they enter elementary school. The
intent of this study is to show how Early Childhood Education can improve students’
reading achievement and how the lack of it can produce children who performs below
academic standards. The emphases are placed on education determined what to put into
the initial process. What students put into the process determines what they will get out
of it.
Another factor that should be considered while exploring these studies is that
some children enter school ready to learn because the parents understand the importance
of education. Such parents provide a stimulating learning envirorunent for their children,
starting at birth. Even if the children from these homes had no preschool education, they
would be academically successful because of family values that stress the importance of
activities that encourage learning. Other homes, unfortunately, do not put emphasize on
education. Getzel and Guba's Social Behavior Theory helped to explain that
organizations have goals and functions as a social system with different strengths and
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weaknesses. The organizations designated to teach were structured to educate and
everyone within the system has a role to play. Teachers, parents, and students may
approach the same learning context in different ways but with the same goals in mind.
This is because each is an individual and has his or her own personality and needs. For
example, some children might come to school with a need for attention, because of the
lack of it at home. This need has nothing to do with organization, but may be important
to the individual. Children who get the attention they need at school eventually realize
that the institution is also there to provide an education. In other words, children enter
the school systems every day with a variety of educational needs, so the educator cannot
teach every child the same way. One ofhis jobs is to identify the special need of that
special child. Children should be taught on his or her appropriate developmental level.
This approach will determine in a significant way the expected output as delineated in
Figure 1.
Figure 1. Getzel and Cuba’s Social Behavior Theory
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Figure 1 has been sketched in order to show the theoretical framework process of
the Social system developed by Getzel and Guba. The chart shows the input, the
processes it goes through, followed by the output. Student achievement depends on many
revolving variables. Some of the variables have already been discussed and some
questions will be answered.
Among the theories, Abraham Maslow’s Need Hierarchy Theory (1954) was one
of the most popular studies that helped to explain behavior and human needs. Maslow’s
theory helped to explain how students, as well as any individual, could perform better
when their needs are being nurtured and satisfied. Frederick Herzberg’s (1959)
Motivational Theory (Motivation-Hygiene Theory or Two Factor Theory) is similar to
that ofMaslow’s theory. Herzberg reduced Maslow’s five level needs (physiological,
safety, social, esteem and self-actualization) into a two level system (dissatisfiers and
motivator factors (satisfiers). The motivational factors (recognition, responsibility,
advancement, growth and achievement) are associated with the work itself Hygiene
factors (policies, supervision, interpersonal relations, work conditions and salaries) are
associated with the environment. Both the motivator and hygiene factors affect behavior
and how individuals respond to motivation factors. Among Herzberg’s five motivational
factors, achievement was ranked as the most important.
The concept ofHerzberg’s Motivation-Hygiene Theory was used to determine the
reading achievement ofpreschool and nonpreschool attendees. Other factors such as
socioeconomic status, gender, race, classroom behavior, aspiration, social interaction,
mother’s education level and family composition are also considered in this study. This
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theory can also be used as the framework suitable for conducting this research on students
in a small urban community and their reading achievement.
Presentation and Definition of the Variables
The independent variables in this study are preschool attendance, nonpreschool
attendance. The dependent variables are reading academic achievement, classroom
behavior, student aspiration and social interaction. The Basic Literacy Test (BLT) scores
obtained in kindergarten will be used to determine if there is a difference at the end of the
school year.
Independent Variables
Preschool attendance - Students who have attended an age appropriate school
prior to attending kindergarten.
Nonpreschool attendance - Students who have not attended an age appropriate
school prior to attending kindergarten.
Dependent Variables
Reading achievement - This is defined as the scores students receive on the Basic
Literacy Test (BLT).
Classroom Behavior - The way students are expected to act in the school setting
to impact the learning environment. Classroom behavior has been categorized into two
sections: (1) appropriate classroom behavior and (2) inappropriate classroom behavior.
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According to Peggy Campbell-Rush (2000), appropriate behavior consists of the ability
to;
• Sit in a group and take turns
• Follow rules and routines of the class
• Wait for a short period of time
• Sustain play for five to ten minutes
• Choose a partner to work with. (p. 2)
StudentAspiration - The students' specific desired career choice or the
realization of a fiature career idea. The kindergarten teachers sat down together and
compiled a list of career choices that could be considered high, middle and low aspiration
career goals.




• Certified Public Account (CPA)




• Movies/ Performing Artists
• Firefighters
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Low choices consists of:
• Fast food workers
• Food service workers
Social Interaction - Student's ability to interact appropriately with adults and other
students. This variable was characterized into three social interactive levels:
High level = 3
Middle level = 2
Low level =1
The researcher, along with the teachers, decided to observe students to determine
if they were able to;
• communicate easily with the teachers during questioning
• get along with other children
• share and communicate
To help determine appropriate and inappropriate social behavior, for five
consecutive days the teachers observed the students working and playing with peers.
Moderator Variables
Social Economic Status (SES) - Whether students qualify for fi-ee lunches or pay
for lunches.




Race - Limited to white and black students in this community.
Gender -Whether students are male or female.
Family Composition -Whether there are two parents in the home, a single parent
household or if student lives with other relatives such as grandparents or if in foster care.
Married = 2
Single = 1
Mother’s Educational Level - This defines mother’s highest level of academic
completion.
College graduate = 3
High school graduate = 2
High school dropout = 1
Other Terms
Other terms have been defined to further explain the process used by the
researcher to gather data.
Basic Literacy Test (BLT) - This test will be used to measure reading
achievement.
ReadinessforReading - When children perform at 50% or above on BLT
(developed by Reading Renaissance for the purpose of assessing achievement and
tracking reading weaknesses and successes.)
Figural Representation of the Theory
The relationship of the variables can also be outlined as depicted in Figure 2.
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Figure 2. The Relationship of the Variables
Null Hypotheses
This study addresses the following null hypotheses:
HOI: There is no significant difference in reading achievement ofpreschool
attendees and nonpreschool attendees as measured by the BLT.
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H02: There is no significant difference in the classroom behavior for preschool
attendees and nonpreschool attendees at the first grade level.
H03: There is no significant difference in the aspiration ofpreschool attendees
and nonpreschool attendees at the first grade level.
H04; There is no significant difference in the social interaction for preschool
attendees and nonpreschool attendees at the first grade level.
H05; There is no significant difference in the reading achievement ofpreschool
attendees and nonpreschool attendees as measured by the BLT in terms of
socioeconomic status.
H06: There is no significant difference in the reading achievement of preschool
attendees and nonpreschool attendees as measured by the BLT in terms of
gender.
H07: There is no significant difference in the reading achievement of preschool
attendees and nonpreschool attendees as measured by the BLT in terms of
race.
H08: There is no significant difference in the reading achievement ofpreschool
attendees and nonpreschool attendees as measured by the BLT in terms of
mother’s education level.
H09: There is no significant difference in the reading achievement of preschool
attendees and nonpreschool attendees as measured by the BLT in terms of
family composition.
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HO 10: There is no significant difference in the classroom behavior ofpreschool
attendees and nonpreschool attendees in terms of socioeconomic status.
HOI 1: There is no significant difference in the classroom behavior ofpreschool
attendees and nonpreschool attendees in terms ofgender.
HO 12: There is no significant difference in the classroom behavior ofpreschool
attendees and nonpreschool attendees in terms of race.
HO 13: There is no significant difference in the classroom behavior ofpreschool
attendees and nonpreschool attendees in terms ofmother’s education
level.
HO14: There is no significant difference in the classroom behavior ofpreschool
attendees and nonpreschool attendees in terms of family composition.
HO15: There is no significant difference in the aspiration of preschool attendees
and nonpreschool attendees in terms of socioeconomic status.
HO 16: There is no significant difference in the aspiration of preschool attendees
and nonpreschool attendees in terms ofgender.
HO 17: There is no significant difference in the aspiration ofpreschool attendees
and nonpreschool attendees in terms of race.
HOI 8: There is no significant difference in the aspiration ofpreschool attendees
and nonpreschool attendees in terms ofmother’s education level.
HO19: There is no significant difference in the aspiration of preschool attendees
and nonpreschool attendees in terms of family composition.
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HO20: There is no significant difference in the social interaction ofpreschool
attendees and nonpreschool attendees in terms of socioeconomic status.
H021; There is no significant difference in the social interaction ofpreschool
attendees and nonpreschool attendees in terms of gender.
H022: There is no significant difference in the social interaction ofpreschool
attendees and nonpreschool attendees in terms of race.
H023; There is no significant difference in the social interaction of preschool
attendees and nonpreschool attendees in terms ofmother’s education
level.
H024; There is no significant difference in the social interaction of preschool
attendees and nonpreschool attendees in terms of family composition.
Limitations ofthe Study
The study will be limited to the Barlow County School system.
• The population will be limited to 230 students who are attending the Barlow
County Elementary Schools in a small urban community.
• It has been implied that finding students who have not attended preschool will
be difficult. Most children ofpreschool age attend a preschool program in this
county because of the lottery funded (free) Pre-kindergarten Program.
• There are no math scores available in Pre-K or Kindergarten to use for
measunng progress.
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• All nonpreschool students identified from the two elementary schools may be
needed if the numbers are low as expected.
• There is no achievement test administered in Pre-K. Data will be collected the
following year in kindergarten. Basic Literacy Test (BLT) scores will be
compared at three checkpoints: September, January and March.
Summary
Discussed in this chapter were the major theories that were used in this study.
McGregor's X and Y Theory, Getzel and Guba's Social Behavior Theory, Herzberg’s
Motivation-Hygiene Theory and Maslow’s Motivational Theories support this study's
theoretical framework. A figural representation was used to explain how Getzel and
Guba's theory related to academic achievement. The relationship among the variables,
null hypotheses, and limitations of the study were also discussed in this chapter.
CHAPTER IV
RESEARCH METHODOLOGY
This chapter presents the methodology of the study. It includes the following
sections: research design, description of the setting, sample and sampling techniques,
instrumentation, data collection procedures, assumptions and data analysis procedures.
Research Design
This study uses quantitative research methodologies. Quantitative research,
according to Krothwohl (1993), describes phenomena in numbers and measures instead
ofwords. Wiersma (1995) explains that quantitative research relies heavily upon
statistical results represented with numbers and is done to determine relationships,
effects, and causes.
Vogt (1999) defines quantitative research as research that can be handled
numerically. The primary reason for conducting quantitative research is to learn how
many people in a population have a particular characteristic or group of characteristics.
In this research, data was collected from the “Reading First” Basic Literacy Test (BLT)
and was presented a survey on students’ and parents’ personal information. Hypotheses
will be evaluated based upon the statistical results to determine the differences between
preschool students and nonpreschool students and their reading achievement.
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The descriptive research method was also utilized. Descriptive research is a form
of quantitative research, which involves the researcher studying and describing changes
or similarities in the actions of the participants over a period of time. This type of
research also involves exploring and describing causes and effects and correctional
relationships (Gall, Borg, & Gall, 1996). The descriptive research design involved
collecting data in order to test hypotheses and answering questions concerning the current
status of the subject of the study. The design allowed researchers to determine the degree
of difference between variables. More specifically, this design established the differences
between reading achievement of students who attended preschool programs and those
who did not attend preschool programs. Moderator Variables (socioeconomic status,
gender, race, family composition, mother’s educational level) and Dependent Variables
(preschool attendance, non preschool attendance, reading achievement, classroom
behavior, student aspiration and social interaction) were examined. Descriptive and
quantitative statistics will be utilized to analyze respondents' patterns.
Description of the Setting
The study was conducted in a small rural community. The schools are located in
central Georgia and the schools were not randomly selected. There were only two
elementary schools in the county. Both schools had six kindergarten classes. Both
schools together totaled approximately 230 kindergarten students. The estimated racial
balance of the schools are 70% white, 28% black, and 2% Hispanic. The areas consist of
a population that is estimated to have 85% of four-year-old children attending preschool.
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Out of230 students, statistics indicate that it might be difficult to find 50 students who
did not attend preschool. Statistics were right. Only 30 of the students who did not
attend preschool parents returned the surveys, even after a reminder was sent home.
The school system consists of two elementary schools, one middle school and one
high school. The total enrollment reported in 2001-2002 was approximately 3600
students. All four schools have accreditation by “The Southern Association ofColleges
and Schools.”
Sampling Procedures
The population samples for the study including approximately 260 students in
kindergarten in a small school system. The researcher was responsible for selecting
students who attended preschool and identifying students who did not attend preschool.
The selected students were used in the study. Many four-year-olds in the community
attended preschool programs. It was necessary to survey all kindergarten students in the
system. Therefore, both elementary schools were used in order to allow for the largest
number ofparticipants possible. A higher number, especially in the nonpreschool
attendance category, would increase the reliability and validity of the study. Convenience
samples are samples available and easily accessible and were utilized as defined by Gall
(1996).
The study focused on two elementary schools. Students who did not attend
preschool were difficult to find. The number of students identified and used at each
school is shown in Table 1.
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Table 1
Preschool andNonpreschoolAttendees IdentifiedFrom Each School
Students Used Students Identified
School Preschool Nonpreschool Preschool Nonpreschool
1 15 24 58 24
2 15 6 32 12
Working with Human Subjects
In order to protect participants and receive accurate information in this study,
the survey assured anonymity and confidentiality. Participants’ information will not be
identifiable in any printed document. The questionnaires were administered with the
approval of the administrators of the participating institutions. The administrators of
the institutions that participated may request the findings of this study.
Instrumentation
The instrument used was a questionnaire developed in keeping with a model by
Gall, Borg and Gall (1996). The instrument was presented for approval to three of the
administrators at the schools where the study was conducted, the two principals and the
curriculum director. The Parent Coordinator in the central office with expertise in
developing questionnaires suggested the use of the Likert Type Scale design with a five-
point scale ranking fi'om strongly agree to strongly disagree or multiple choices.
Development of the instrument followed the steps as identified by (Gall, Borg, & Gall,
(1996):
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Step 1; Defining Research Objectives
• Researcher defined the research problem and Usted the specific
objectives to be accomplished or the hypotheses to be tested.
Step 2: Selecting the Sample
• The target population was identified and the samples were selected
from the population by separating students who attended preschool
programs from those who did not attend a preschool program. The
researcher randomly selected an equal number of students by gender
and race, ifpossible.
Step 3: Designing the Questionnaire Format
• The questioimaire items permitted multiple choice or open form
whereby participants could respond as they wished. The format was
short, simple, attractive and easy to read.
Step 4: Pretest the Questionnaire
• The questionnaire was pre-tested for the purpose ofmaking necessary
improvements.
Step 5; Pre-contacting the Sample
• The researcher identified herself, discussed the purpose of the study
and requested participation.
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Step 6: Writing a Cover Letter and Distributing the Questionnaire
• The researcher designed a cover letter explaining the significance of
the study and the importance of the respondent’s answers. The letter
was brief and included a return date.
Data Collections Procedures
The study began by contacting the Assistant Superintendent ofCurriculum. He is
responsible for student test score information and confidentially. This task was followed
by the preparation of the questionnaire. The principals of the schools were asked to
review the questionnaire to assure parent readability and adherence to school policies.
Once permission had been granted, a meeting was scheduled with the teachers to ask for
their assistance and to discuss their roles in the study. The students took cover letters and
questionnaires home to their parents in their homework agendas (see Appendix A). Some
parents signed them giving consent to use information in the study. The teachers were
asked to collect questionnaires as the students returned them. The names of the students
were used to gather information and to obtain the test scores. Once the information had
been gathered, all names were deleted and no longer used in any way. The researcher
guaranteed anonymity and confidentially including the student, parent, and teacher
information. Not enough questionnaires were returned; therefore, a reminder was sent to
the parents explaining the importance of their responses. After the samples were chosen,
the teachers were given questions that students were to be asked individually (see
Appendix B). When this process was complete, the research study data was processed.
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Administrative Procedure
After the prospectus of the study was successfully completed, the intent was
presented to the principal of the schools that were involved. A questionnaire was also
presented for approval. Both principals approved the questionnaire. The Superintendent
of Schools was in the building that day, and had a chance to view it. He stated that it
looked appropriate for the study.
The Assistant Superintendent of Curriculum gave his approval for the use of
student test scores. He indicated that the BLT test scores were public records and the use
of them would be legal and in order. The requirement of a letter from the University was
not necessary. At this point, the study moved ahead to meet the timeline that had been
set.
Statistical Application
The Analysis ofVariance (ANOVA) was utilized to determine the statistically
significant difference between the dependent variables and the moderator variables. Each
of the variables was posted on a grid sheet. Demographics were tabulated, ranked,
graphed and are posted in this completed dissertation (see Appendix C).
Data acquired from the questionnaire was organized and analyzed using the
computer program of the Statistical Package for the Social Sciences (SPSS) version. The
data was grouped for analysis using Analysis ofVariance (ANOVA).
The mean scores were used to gain the best measure of central tendency. The
calculations of the mean scores were also used to reflect how the respondents ranked
in reading achievement based on pre-K attendance and non pre-k attendance.
75
Delimitations
The research studied the kindergarten student located in an urban community in
Central Georgia. The students live in similar environments. Many of them attend the
same churches and participate in some of the same after school extra curricular activities.
Every effort was made to use an even number ofblack male and white male samples as
well as an even number ofwhite female and black female samples.
Summary
This study focused on reading achievement, classroom behavior, student
aspirations and social interactions of students that attended preschool programs and
students who did not attend preschool programs. The intent was to look at moderator
variables, socioeconomic status, race, gender, family composition and mothers’
educational level as they relate to the students in the study. The correlation research
design was employed to determine the degree ofrelationship between reading
achievement and the two groups of students. Other variables, as mentioned, were tested
in the study. The researcher instrument was tested for reliability and validity. A pilot
study was conducted with a group of students to determine ifmodifications would be
necessary on the questionnaire. The kindergarten students sent questionnaires home in
the school system. The final step included the compilation of data that was collected with
the use ofANOVA in order to understand the findings.
CHAPTER V
ANALYSIS OF THE DATA
Introduction
The purpose of this study was to examine the difference between selected
variables ofpreschool attendees and nonpreschool attendees to determine the extent of
the impact of these variables on student reading achievement. This chapter presented the
analysis and discussion of data with regard to the hypotheses. Data on research questions
about reasons for low-test scores and reading achievement are discussed and analyzed. A
one-way analysis ofvariance for Preschool Attendees was used in the data analysis.
Twenty-four null hypotheses were discussed based upon the analyzed results.
Table 2 shows the breakdown ofgroups for the dependent and moderator
variables, in addition to the reading achievement which is defined as pre and post test
scores of children who did not attend preschool programs.
Table 2
Breakdown of Variablesfor PreschoolAttendees
Student I.D. Gender Race SES Classroom Behavior Aspiration
1 1 1 3 2 2
2 1 1 2 2 3




Student I.D. Gender Race SES Classroom Behavior Aspiration
4 1 1 1 2 2
5 2 2 3 1 2
6 1 1 3 2 2
7 1 1 1 2 2
8 1 2 3 2 2
9 1 2 3 1 2
10 1 2 3 1 2
11 1 2 3 1 2
12 1 2 1 1 3
13 1 2 2 1 3
14 1 2 1 1 3
15 2 1 1 2 2
16 2 1 1 1 3
17 2 1 2 1 3
18 2 1 2 2 2
19 2 1 1 1 3
20 2 1 1 2 -
21 2 1 1 2 2
22 2 2 2 1 3
23 2 2 1 2 3
24 2 2 3 1 2
25 2 2 1 1 2
26 2 2 3 2 2
27 2 2 1 1 2
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Table 2 (continued)
Student I.D. Gender Race SES Classroom Behavior Aspiration
28 2 2 3 2 3
29 1 3 1 1 2
30 2 3 2 1 2
Gender: Female = 1 Male = 2
Race: Black = 1 White = 2 Hispanic = 3
Conduct: Behavior Problem = 1 Well Behaved = 2
SES: Free Lunch = 1 Reduced Lunch = 2 Paid Lunch = 3
Aspiration: Low = 1 Mediiun = 2 High = 3
Table 3
Breakdown of Variablesfor NonpreschoolAttendees
Student I.D. Gender Race SES Classroom Behavior Aspiration
1 1 1 3 2 2
2 1 1 2 2 3
3 1 1 3 1 1
4 1 1 1 2 2
5 2 2 3 1 2
6 1 1 3 2 2
7 1 1 1 2 2
8 1 2 3 2 2
9 1 2 3 1 2
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Table 3 (continued)
Student I.D. Gender Race SES Classroom Behavior Aspiration
10 1 2 3 1 2
11 1 2 3 1 2
12 1 2 1 1 3
13 1 2 2 1 3
14 1 2 1 1 3
15 2 1 1 2 2
16 2 1 1 1 3
17 2 1 2 1 3
18 2 1 1 2 2
19 2 1 1 1 3
20 2 1 1 2
21 2 1 1 2 2
22 2 2 2 1 3
23 2 2 1 2 3
24 2 2 3 1 2
25 2 2 1 1 2
26 2 2 3 2 2
27 2 2 1 1 2
28 2 2 3 2 3
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Table 3 (continued)
Student ID. Gender Race SES Classroom Behavior Aspiration
29 1 3 1 1 2








Behavior Problem = 1




Well Behaved = 2
Reduced Limch = 2
Medium = 2
Hispanic = 3
Paid Lunch = 3
High = 3
The analysis in terms of each hypothesis is presented below.
HO 1: There is no significant difference in the reading achievement ofpreschool
and nonpreschool attendees as measured by the BLT.
One-way ANOVA was used to test the difference on the reading achievement of
preschool attendees and nonpreschool attendees as measured by the BLT. Table 4 sets
out the results of the statistical analysis.
Table 4
Hypothesis 1: ReadingAchievement ofPreschool andNonpreschoolAttendees
Sum of Squares df Mean Square F Sig
Between Groups 5.017 1 6.017 19.209 .000
Within Groups 18.167 58 .313
Total 24.183 59 .410
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There was a significant difference (p> .000) beyond the .05 level of the
reading achievement ofpreschool attendees and nonpreschool attendees
based on the BLT scores.
Table 5
ReadingAchievement
Number Mean Std. Deviation
Preschool 30 2.12 .64
Nonpreschool 30 1.80 .55
It can be observed from Table 5 that the preschool attendees group is
significantly higher than the non preschool attendees group.
H02; There is no significant difference in the classroom behavior of
preschool and nonpreschool attendees at the first grade level.
One-way ANOVA was used to test the difference in the classroom behavior of
preschool attendees and nonpreschool attendees. Table 6 sets out the results of the
statistical analysis.
Table 6
Hypothesis 2: Classroom Behavior ofPreschool andNonpreschoolAttendees
Sum ofSquares df Mean Square F Sig N
Between Groups 5.011 1 .000 19.209 .000 60
Within Groups 18.167 58 .313
Total 24.180 59 .410
**Significant at the .05 level **Significant at the .01 Level
82
There was a significant difference (p> .000) beyond the .05 level in the
classroom behavior ofpreschool attendees and nonpreschool attendees.
Table 7
Hypothesis 2: Classroom Behavior
Number Mean Std. Deviation
Preschool 30 2.10 .62
Nonpreschool 30 1.70 .45
It can be observed from Table 7 that the preschool attendees group is significantly higher
than the non preschool attendees group.
Table 8






This table shows that the frequency ofunsatisfactory classroom behavior occurred
more often than the occurrence of satisfactory behavior among preschool attendees and
non preschool attendees.
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H03: There is no significant difference in the aspirations of
preschool and nonpreschool attendees at the first grade level.
One-way ANOVA was used to test the difference on the aspirations ofpreschool
attendees and nonpreschool attendees. Table 9 sets out the results of the statistical
analysis.
Table 9
Hypothesis 3: Aspirations ofPreschool andNonpreschoolAttendees
Sum of Squares df Mean Square F Sig N
Between Groups 2.017 1 2.017 5.123 .000 60
Within Groups 22.167 58 .394
Total 24.184 59 .250
**Significant at the .05 level **Significant at the .01 Level
There was a significant difference (p> .000) beyond the .05 level of the aspirations
ofpreschool attendees and nonpreschool attendees.
Table 10
Aspirations
Number Mean Std. Deviation
Preschool 30 2.10 .62
Nonpreschool 30 1.70 .45
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It can be observed from Table 10 that the preschool attendees group is significantly
higher than the non preschool attendees group.
Table 11






The table shows that aspirations of preschool and non preschool attendees was
most often in the medium category. The students most often preferred careers in the
service such as teachers, police, firefighter, etc.
H04: There is no significant difference in the social interactions of preschool
and nonpreschool attendees at the first grade level.
One-way ANOVA was used to test the difference in the social interaction of




Hypothesis 4: Social Interaction ofPreschool andNonpreschoolAttendees
Sum of Squares df Mean Square F Sig
Between Grroups 6.017 1 2.017 5.123 .027
Within Groups 18.167 58 .394
Total 24.183 59 .250
**Significant at the .05 level **Significant at the .01 Level
There was a significant difference (p> .027) beyond the .05 level of the social
interaction ofpreschool attendees and nonpreschool attendees.
Table 13
Hypothesis 4: Social Interactions
Number Mean Std. Deviation
Preschool 30 1.95 .65
Nonpreschool 30 1.77 .43
It can be observed fi'om Table13 that preschool attendees group is significantly higher
than the non preschool attendees group.
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Table 14




Need Improvement 35 58.3
Unsatisfactory 11 18.3
H05: There is no significant difference in the reading achievement of preschool
and nonpreschool attendees as measured by the BLT in terms of SES.
In order to understand the contribution made by preschool attendance to reading
achievement, an analysis ofvariance (ANOVA) was used to test the difference in the
reading achievement ofpreschool attendees and nonpreschool attendees as measured by
the BLT in terms of socioeconomic status. The ANOVA is a statistical procedure used to
compare responses among groups by examining the ratio between-group variance and
within-group variance. The F ratio indicated the variance between groups to the variance
within groups (Gall et al., 1996). Table 15 sets out the results of the statistical analysis.
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Table 15
Hypothesis 5: ReadingAchievement ofPreschool andNonpreschool Attendees in Terms
ofSES
Sum of Squares df Mean Square F Sig N
Between Groups 1.239 1 .248 .776 .572 60
Within Groups .167 58 .167
Total 24.183 59 .410
**Significant at the .05 level **Significant at the .01 Level
There was no significant difference (p> .572) beyond the .05 level the reading
achievement ofpreschool attendees and nonpreschool attendees based on BLT scores in
terms of SES.
Table 16





H06: There is no significant difference in the reading achievement ofpreschool
and nonpreschool attendees as measured by BLT in terms ofgender.
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One-way ANOVA was used to test the difference in the reading achievement of
preschool attendees and nonpreschool attendees as measured by the BLT in terms of
gender. Table 17 sets out the results of the statistical analysis.
Table 17
Hypothesis 6: ReadingAchievement ofPreschool andNonpreschoolAttendees as
Measured by BLT in Terms ofGender
Sum of Squares df Mean Square F Sig N
Between Groups .352 1 .352 .103 .298 60
Within Groups 16.928 58 .319
Total 24.183 59 .410
**Significant at the .05 level **Significant at the .01 Level
There was no significant difference (p> .298) beyond the .05 level of the reading
achievement of preschool attendees and nonpreschool attendees based on BLT scores in
terms ofgender.
Table 18






H07: There is no significant difference in the reading achievement ofpreschool
and nonpreschool attendees as measured by BLT in terms of race.
One-way ANOVA was used to test the difference in the reading achievement of
preschool attendees and nonpreschool attendees as measured by the BLT in terms of race.
Table 19 sets out the results of the statistical analysis.
Table 19
Hypothesis 7: ReadingAchievement ofPreschool and NonpreschoolAttendees as
Measured by BLT in Terms ofRace
Sum of Squares df Mean Square F Sig N
Between Groups .291 1 .291 910 .345 60
Within Groups 16.928 58 .319
Total 24.183 59 .410
**Significant at the .05 level **Significant at the .01 Level
There was no significant difference (p> .345) beyond the .05 level of the reading
achievement ofpreschool attendees and on-preschool attendees based on BLT scores in
terms of race.
Table 20






H08: There is no significant difference in the reading achievement of preschool
and nonpreschool attendees as measured by BLT in terms ofmother’s
education level.
One-way ANOVA was used to test the difference in the reading achievement of
preschool attendees and nonpreschool attendees as measured by the BLT. Table 21 sets
out the results of the statistical analysis.
Table 21
Hypothesis 8: ReadingAchievement ofPreschool andNonpreschool Attendees as
Measured by BLT in Terms ofMother’s Education Level
Sum of Squares df Mean Square F Sig N
Between Groups 3.075 1 3.075 096 .758 60
Within Groups 16.928 58 .319
Total 24.183 59 .410
’“’“Significant at the .05 level ’“’“Significant at the .01 Level
There was no significant difference in the relationship (p> .758) beyond the .05 level of
the reading achievement of preschool attendees and nonpreschool attendees based on
BLT scores in terms ofmother’s education level.
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Table 22




High School Graduate 22 36.7
College 20 33.3
H09: There is no significant difference in the reading achievement of preschool
and nonpreschool attendees as measured by BLT in terms of family
composition.
One-way ANOVA was used to test the difference in the academic achievement
of preschool attendees and nonpreschool attendees as measured by the BLT in terms of
family composition. Table 23 sets out the results of the statistical analysis.
Table 23
Hypothesis 9: ReadingAchievement ofPreschool andNonpreschool Attendees as
Measured by BLT in Terms ofFamily Composition
Sum of Squares df Mean Square F Sig.
Between Groups .101 1 .101 .318 .575
Within Groups 16.928 58 .319
Total 24.183 59 .410
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There was no significant difference (p> .575) beyond the .05 level in the reading
achievement ofpreschool attendees and nonpreschool attendees in terms of family
composition.
Table 24






HO 10: There is no significant difference in the classroom behavior ofpreschool
and nonpreschool attendees in terms of SES.
One-way ANOVA was used to test the difference in classroom behavior of
preschool attendees and nonpreschool attendees in terms of SES. Table 25 sets out the
results of the statistical analysis.
Table 25
Hypothesis 10: Classroom Behavior ofPreschool andNonpreschoolAttendees in Terms
of SES
Sum of Squares df Mean Square F Sig N
Between Groups .194 1 .194 .733 396 60
Within Groups 13.991 58 .264
Total 14.733 59 .250
**Significant at the .05 level **Significant at the .01 Level
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There was no significant difference (p> .396) beyond the .05 level in the classroom
behavior of preschool attendees and nonpreschool attendees in terms of SES.
HOI 1: There is no significant difference in the classroom behavior of preschool
and nonpreschool attendees in terms ofgender.
One-way ANOVA was used to test the difference in the classroom behavior of
preschool attendees and nonpreschool attendees in terms of gender. Table 26 sets out the
results of the statistical analysis.
Table 26
Hypothesis 11: Classroom Behavior ofPreschool andNonpreschoolAttendees in Terms
ofGender
Sum of Squares df Mean Square F Sig N
Between Groups 1.094 1 1.094 .0000 .998 60
Within Groups 13.991 58 .264
Total 24.183 59 .410
**Significant at the .05 level **Significant at the .01 Level
There was no significant difference (p> .998) beyond the .05 level in the classroom
behavior ofpreschool attendees and nonpreschool attendees in terms ofgender.
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Table 27





HO 12: There is no significant difference in the classroom behavior ofpreschool
and nonpreschool attendees in terms of race.
One-way ANOVA was used to test the difference in the classroom behavior of
preschool attendees and nonpreschool attendees in terms of race. Table 28 sets out the
results of the statistical analysis.
Table 28
Hypothesis 12: Classroom Behavior ofPreschool andNonpreschoolAttendees in Terms
ofRace
Sum of Squares df Mean Square F Sig
Between Groups .235 1 .235 .890 .350
Within Groups 13.991 58 .264
Total 14.733 59 .250
**Significant at the .05 level **Significant at the .01 Level
There was no significant difference (p> .350) beyond the .05 level in the classroom
behavior ofpreschool attendees and nonpreschool attendees in terms of race.
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Table 29





HO 13: There is no significant difference in the classroom behavior ofpreschool
and nonpreschool attendees in terms ofmother’s education level.
One-way ANOVA was used to test the difference in the classroom behavior of
preschool attendees and nonpreschool attendees in terms ofmother’s education level.
Table 30 sets out the results of the statistical analysis.
Table 30
Hypothesis 13: Classroom Behavior ofPreschool andNonpreschoolAttendees in Terms
ofMother’s Education Level
Sum of Squares df Mean Square F Sig N
Between Groups .246 1 .246 .934 .338 60
Within Groups 13.991 58 .264
Total 14.733 59 .250
’•'’“Significant at the .05 level ’“’“Significant at the .01 Level
There was no significant difference (p> .338) beyond the .05 level in the classroom










HO 14: There is no significant difference in the classroom behavior ofpreschool
and nonpreschool attendees in terms of family composition.
Table 32
Hypothesis 14: Classroom Behavior ofPreschool andNonpreschoolAttendees in Terms
ofFamily Composition
Sum of Squares df Mean Square F Sig
Between Groups 1.148 1 .230 .788 .563
Within Groups 15.436 58 .291
Total 16.600 59 .281
**Significant at the .05 level **Significant at the .01 Level
There was no significant difference (p> .350) beyond the .05 level in the classroom
behavior of preschool attendees and nonpreschool attendees in terms of family
composition.
HO 15: There is no significant difference in the aspirations ofpreschool and
nonpreschool and nonpreschool attendees in terms of SES.
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One-way ANOVA was used to test the difference in the aspirations of preschool
attendees and nonpreschool attendees in terms of SES. Table 33 sets out the results of the
statistical analysis.
Table 33
Hypothesis 15: Aspirations ofPreschool andNonpreschoolAttendees in Terms ofSES
Sum of Squares df Mean Square F Sig
Between Groups 1.148 1 .230 .788 .563
Within Groups 15.436 58 .291
Total 16.600 59 .281
**Significant at the .05 level **Significant at the .01 Level
There was no significant difference (p> .563) beyond the .05 level in the aspirations of
preschool attendees and nonpreschool attendees in terms of SES.
HO 16: There is no significant difference in the aspirations ofpreschool and
nonpreschool attendees in terms ofgender.
One-way ANOVA was used to test the difference in the aspirations of preschool




Hypothesis 16: Aspirations ofPreschool andNonpreschoolAttendees in Terms of
Gender
Sum of Squares df Mean Square F Sig
Between Groups .793 1 .793 2.724 .105
Within Groups 15.436 53 .291
Total 16.600 59 .281
**Significant at the .05 level **Significant at the .01 Level
There was no significant difference (p> . 105) beyond the .05 level in the aspirations of
preschool attendees and nonpreschool attendees in terms ofgender.
HO17: There is no significant difference in the aspirations of preschool and
nonpreschool attendees in terms of race.
One-way ANOVA was used to test the difference in the aspirations of preschool
attendees and nonpreschool attendees in terms of race. Table 35 sets out the results of the
statistical analysis.
Table 35
Hypothesis 17: ReadingAchievement ofPreschool andNonpreschoolA ttendees
Sum of Squares df Mean Square F Sig N
Between Groups 2.886 1 2.886 .0997 ,754 60
Within Groups 15.436 53 .291
Total 16.600 59 .281
**Significant at the .05 level **Significant at the .01 Level
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There was no significant difference (p> .754) beyond the .05 level in the aspirations of
preschool attendees and nonpreschool attendees in terms of race.
HOI 8: There is no significant difference in the aspirations of preschool and
nonpreschool attendees in terms ofmother’s education level.
One-way ANOVA was used to test the difference in the aspirations ofpreschool
attendees and nonpreschool attendees in terms ofmother’s education level. Table 36 sets
out the results of the statistical analysis.
Table 36
Hypothesis 18: Aspirations ofPreschool andNonpreschoolAttendees in Terms of
Mother’s Education Level
Sum of Squares df Mean Square F Sig N
Between Groups .312 1 .312 .07 .305 60
Within Groups 15.430 58 .291
Total 16.600 59 .281
**Significant at the .05 level ’“’'‘Significant at the .01 Level
There was no significant difference in the relationship (p> .305) beyond the .05 level of
preschool attendees and nonpreschool attendees in terms ofmother’s education level.
HO19: There is no significant difference in the relationship of the aspirations of
preschool and nonpreschool attendees in terms of family composition.
One-way ANOVA was used to test the difference in the aspirations ofpreschool
attendees and nonpreschool attendees in terms of family composition. Table 37 sets out
the results of the statistical analysis.
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Table 37
Hypothesis 19: Aspirations ofPreschool andNonpreschoolAttendees in Terms of
Family Composition
Sum of Squares df Mean Square F Sig N
Between Groups 3.967 1 3.967 .014 .908 60
Within Groups 15.436 58 .291
Total 16.600 59 .281
**Significant at the .05 level **Significant at the .01 Level
There was no significant difference (p> .908) beyond the .05 level in the aspiration of
preschool attendees and nonpreschool attendees in terms of family composition.
HO20: There is no significant difference in the social interaction of preschool
and nonpreschool attendees in terms of SES.
One-way ANOVA was used to test the difference in the social interaction of
preschool attendees and nonpreschool attendees in terms of SES. Table 38 sets out the
results of the statistical analysis.
Table 38
Hypothesis 20: Social Interaction ofPreschool andNonpreschoolAttendees in Terms of
SES
Sum of Squares df Mean Square F Sig N
Between Groups .598 1 .598 1.527 .222 60
Within Groups 20.764 58 .392
Total 24.850 59 .421
**Significant at the .05 level **Significant at the .01 Level
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There was no significant difference (p> .222) beyond the .05 level in the social interaction
ofpreschool attendees and nonpreschool attendees in terms of SES.
H021: There is no significant difference in the social interaction ofpreschool
and nonpreschool attendees in terms ofgender.
One-way ANOVA was used to test the difference in the social interaction of
preschool attendees and nonpreschool attendees in terms ofgender. Table 39 sets out the
results of the statistical analysis.
Table 39
Hypothesis 21: Social Interaction ofPreschool andNonpreschool Attendees in Terms of
Gender
Sum of Squares df Mean Square F Sig N
Between Groups .470 1 .470 1.200 .278 60
Within Groups 18.764 53 .392
Total 24.850 59 .421
**Significant at the .05 level ** Significant at the .01 Level
There was no significant difference (p> .278) beyond the .05 level in the social interaction
ofpreschool attendees and nonpreschool attendees in terms ofgender.
H022: There is no significant difference in the social interaction ofpreschool
and nonpreschool attendees in terms of race.
One-way ANOVA was used to test the difference in the social interaction of
preschool attendees and nonpreschool attendees in terms of race. Table 40 sets out the
results of the statistical analysis.
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Table 40
Hypothesis 22: Social Interaction ofPreschool andNonpreschoolAttendees in Terms of
Race
Sum of Squares df Mean Square F Sig N
Between Groups .190 1 .190 .484 .490 60
Within Groups 20.764 53 .392
Total 24.850 59 .421
**Significant at the .05 level **Significant at the .01 Level
There was no significant difiference (p> .490) beyond the .05 level in the social interaction
ofpreschool attendees and nonpreschool attendees in terms of race.
H023: There is no significant difference in the social interaction ofpreschool
and nonpreschool attendees in terms ofmother’s education level.
One-way ANOVA was used to test the difference in the social interaction of
preschool attendees and nonpreschool attendees in terms ofmother’s education level.
Table 41 sets out the results of the statistical analysis.
Table 41
Hypothesis 23: Social Interaction ofPreschool andNonpreschool Attendees in Terms of
Mother’s Education Level
Sum of Squares df Mean Square F Sig N
Between Groups .255 1 .255 .651 .423 60
Within Groups .764 53 .392
Total 24.850 59 .421
**Significant at the .05 level **Significant at the .01 Level
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There was no significant difference (p> .423) beyond the .05 level of the social
interaction of preschool attendees and nonpreschool attendees in terms ofmother’s
education level.
H024: There is no significant difference in the relationship of the social
interaction ofpreschool and nonpreschool attendees in terms of family
composition.
One-way ANOVA was used to test the difference in the social interaction of
preschool attendees and nonpreschool attendees in terms of family composition.
Table 42 sets out the results of the statistical analysis.
Table 42
Hypothesis 24: Social Interaction ofPreschool andNonpreschoolAttendees in Terms of
Family Composition
Sum of Squares df Mean Square F Sig N
Between Groups .753 1 .753 1.923 .171 60
Within Groups .764 53 .392
Total 24.850 59 .421
**Significant at the .05 level ’“’"Significant at the .01 Level
There was no significant difference (p> .171) beyond the .05 level in the social interaction
ofpreschool attendees and nonpreschool attendees in terms of family composition.
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Summary
This chapter presented the statistical analysis of data in regard to the hypotheses
and the findings. The overall results indicated that academic achievement was
significantly related to preschool attendance. Social interaction was also significantly
related to preschool attendance. On the other hand, classroom behavior and student
aspirations showed no significant relationship to preschool attendance. The statistical
procedures utilized for the data included the following: a correlation analysis and an
ANOVA. The findings, conclusion, implications and recommendations are presented and
discussed in Chapter VI.
CHAPTERVI
FINDINGS, CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS
The findings of this research are reported based on the results of the data analysis.
The conclusion is drawn directly from the outcomes of the hypotheses. The implications
and recommendations are also discussed.
Findings
The following are the findings from this research:
Hypothesis 1 was rejected. There is a significant difference in reading
achievement ofpre-school attendees and non pre-school attendees as measured by the
BLT.
Hypothesis 2 was rejected. There is a significant difference in the classroom
behavior ofpre-school attendees and non pre-school attendees at the first grade level.
Hypothesis 3 was rejected. There is a significant difference in the aspirations of
pre-school attendees and non pre-school attendees at the first grade level.
Hypothesis 4 was rejected. There is a significant difference in the social
interaction of pre-school attendees and non pre-school attendees at the first grade level.
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Hypothesis 5 was accepted. There is no significant difference in the reading
achievement ofpre-school attendees and non pre-school attendees as measured by the
BLT in terms of socioeconomic status.
Hypothesis 6 was accepted. There is no significant difference in the reading
achievement ofpre-school attendees and non pre-school attendees as measured by the
BLT in terms ofgender.
Hypothesis 7 was accepted. There is no significant difference in the reading
achievement ofpre-school attendees and non pre-school attendees as measured by the
BLT in terms of race.
Hypothesis 8 was accepted. There is no significant difference in the reading
achievement ofpre-school attendees and non pre-school attendees as measured by the
BLT in terms ofmother's education level.
Hypothesis 9 was accepted. There is no significant difference in the reading
achievement of pre-school attendees and non pre-school attendees as measured by the
BLT in terms of family composition.
Hypothesis 10 was accepted. There is no significant difference in the classroom
behavior ofpre-school attendees and non pre-school attendees in terms of socioeconomic
status.
Hypothesis 11 was accepted. There is no significant difference in the classroom
behavior ofpre-school attendees and non pre-school attendees in terms of socioeconomic
status.
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Hypothesis 12 was accepted. There is no significant difference in the classroom
behavior ofpre-school attendees and non pre-school attendees in terms ofmother's
education level.
Hypothesis 13 was accepted. There is no significant difference in the classroom
behavior ofpre-school attendees and non pre-school attendees in terms of socioeconomic
status.
Hypothesis 14 was accepted. There is no significant difference in the classroom
behavior of pre-school attendees and non pre-school attendees in terms of family
composition.
Hypothesis 15 was accepted. There is no significant difference in the aspiration
ofpre-school attendees and non pre-school attendees in terms of socioeconomic status.
Hypothesis 16 was accepted. There is no significant difference in the aspiration
ofpre-school attendees and non pre-school attendees in terms ofgender.
Hypothesis 17 was accepted. There is no significant difference in the aspiration
ofpre-school attendees and non pre-school attendees in terms of race.
Hypothesis 18 was accepted. There is no significant difference in the aspirations
ofpre-school attendees and non pre-school attendees in terms ofmother's education level.
Hypothesis 19 was accepted. There is no significant difference in the aspirations
ofpre-school attendees and non pre-school attendees in terms of family composition.
Hypothesis 20 was accepted. There is no significant difference in the social
interaction ofpre-school attendees and non pre-school attendees in terms of
socioeconomic status.
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Hypothesis 21 was accepted. There is no significant difference in the social
interaction ofpre-school and non pre-school attendees in terms of gender.
Hypothesis 22 was accepted. There is no significant difference in the social
interaction ofpre-school attendees and non pre-school attendees in terms of race.
Hypothesis 23 was accepted. There is no significant difference in the social
interaction ofpre-school attendees and non pre-school attendees in terms ofmother's
education level.
Hypothesis 24 was accepted. There is no significant difference in the social
interaction ofpre-school attendees and non pre-school attendees in terms of family
composition.
Conclusions
Hypothesis 1 showed a significant difference in the reading achievement of
preschool attendees and non preschool attendees as measured by the BLT. The results
indicate that preschool attendees do better than non preschool attendees as it relates to
reading achievement.
Hypothesis 2 showed a significant difference in the classroom behavior of
preschool attendees and non preschool attendees. This indicates that preschool and non
preschool attendance does affect classroom behavior.
Hypothesis 3 showed a significant difference in the aspiration ofpreschool
attendees and non preschool attendees. The results indicate that preschool and non
preschool attendance does affect student aspiration. Teachers always believed that
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students with higher reading achievement tended to have prominent career goals and visa
versa especially in later grades. Quaglia (2000) reported attitudes that form and fuel
aspirations have no geographic, cultural, gender, age, or economic boundaries.
Hypothesis 4 showed a significant difference in the social interaction ofpreschool
attendees and non preschool attendees. This indicated that preschool attendance had a
positive affect of social interaction. Most administrators and educators believe that
preschool attendance gives students the opportunity to interact with other children close
to their own ages. Interacting with other children helps to develop communication skills,
as well as social interaction skills.
Hypothesis 5 showed no significant difference in the reading achievement of
preschool attendees and non preschool attendees as measured by the BLT in terms of
socioeconomic status. This indicated that preschool and nonpreschool attendance did not
affect academic achievement in terms of socioeconomic status. Bennett and Yeakey
(1990) stated that a high percentage ofAfrican Americans have high poverty rates.
However, this study indicated that wealth does not affect academic achievement in a
natural situation.
Hypothesis 6 showed no significant difference in the reading achievement of
preschool attendees and non preschool attendees as measured by the BLT in terms of
gender. This indicated that preschool and non preschool attendance do not affect reading
achievement in terms ofgender. The myth is that girls are better in reading and boys are
better in math. The related literature in this study showed that the girls are more
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motivated. However, boys will excel when pressure is applied as demonstrated in the
Middle School experiment explained in chapter two of this study.
Hypothesis 7 showed no significant difference in the reading achievement of
preschool attendees and non preschool attendees as measured by the BLT in terms of
race. The results of this study indicated that preschool and non preschool attendance do
not affect reading achievement in terms of race. Related literature suggests that race is
sometimes used as an excuse when students are working at capacity. However, it was
also suggested that in some cases the test items are biased.
Hypothesis 8 showed no significant difference in the reading achievement of
preschool attendees and non preschool attendees as measured by the BLT in terms of
mother’s education level. The results indicated that reading achievement is not affected
by preschool and non preschool attendance in terms ofmother's education level. Levine
(1995) reported that most researchers believe the higher the education level of the mother,
the higher students’ reading achievement. That statement was not proven in this study.
Hypothesis 9 showed no significant difference in the reading achievement of
preschool attendees and non preschool attendees as measured by the BLT in terms of
family composition. The results of this study indicated that preschool and non preschool
attendance do not affect reading achievement in terms of family composition. The
mothers head the majority of single-family households. However, more and more fathers
are becoming the single parent for the children. Research also mentioned widowed
parents. However, in neither of the categories were reading affected by family
composition.
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Hypothesis 10 showed no significant difference in the classroom behavior of
preschool attendees and non preschool attendees in terms of socioeconomic status. This
indicated that preschool and non preschool attendance in terms of socioeconomic status
do not affect classroom behavior.
Hypothesis 11 showed no significant difference in the classroom behavior of
preschool attendees and non preschool attendees in terms of gender. The results indicated
that preschool and non preschool attendees in terms ofgender do not affect classroom
behavior. Neither was it proven in this study whether girls or boys have better classroom
behavior.
Hypothesis 12 showed no significant difference in the classroom behavior of
preschool attendees and non preschool attendees in terms of race. This indicated that
preschool and non preschool attendees in terms of race do not affect classroom behavior.
Since African-American students show less growth and improvement on the standardized
test, it is believed that the race of children make the difference in reading achievement.
This study does not confirm that belief
Hypothesis 13 showed no significant difference in the classroom behavior of
preschool attendees and non preschool attendees in terms of the mother’s education level.
This indicated that preschool and non preschool attendance in terms ofmother's education
level do not affect classroom behavior.
Hypothesis 14 showed no significant difference in the classroom behavior of
preschool attendees and non preschool attendees in terms of family composition. This
indicated that preschool and non preschool attendance in terms of family composition do
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not affect classroom behavior. Two parents in the home help the children to have a more
positive outlook on life, but it does not directly relate to classroom behavior.
Hypothesis 15 showed no significant difference in the aspiration ofpreschool
attendees and non preschool attendees in terms of socioeconomic status. The results
indicated that preschool and non preschool attendance in terms of socioeconomic status
do not effect student aspiration. Wealthy parents can buy whatever a child wants, but
wealth will not buy a desire to succeed, even with the best education.
Hypothesis 16 showed no significant difference in the aspiration ofpreschool
attendees and non preschool attendees in terms of gender. This indicated that preschool
and non preschool attendance in terms ofgender do not affect student aspiration. The
National Center for Student Aspiration of the University ofMaine listed conditions that
help to develop self-esteem. NCSAUM suggests that girls sometimes have lower
aspiration than boys because boys believe that men are supposed to make more money to
support the family.
Hypothesis 17 showed no significant difference in the aspiration ofpreschool and
non preschool attendees in terms of race. This indicated that preschool and non preschool
attendance in terms of race do not effect student aspiration. However, after interviewing
Afiican-American students, the Afiican-American students believed that no matter how
hard they worked at succeeding, therewould always be a glass ceiling that they would not
be able to exceed.
Hypothesis 18 showed no significant difference in the aspiration ofpreschool and
non preschool attendees in terms of the mother’s education level. The results indicated
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that preschool and non preschool attendance in terms of the mother's education level do
not affect student aspiration. Mother's instill esteem in a child either male or female.
This information leads researchers to believe that the mother's education level would
make a difference. This study did not prove that assumption.
Hypothesis 19 showed no significant difference in the aspiration of preschool
attendees and non preschool attendees in terms of family composition. The results
indicated that preschool and non preschool attendance in terms of family composition do
not affect student aspiration. One parent or two parents do not decide the aspiration of a
child.
Hypothesis 20 showed no significant difference in social interaction ofpreschool
and non preschool attendees in terms of socioeconomic status. This indicated that
preschool and non preschool attendance in terms of socioeconomic status do not affect
social interactions, even though social interaction made a difference in reading
achievement.
Hypothesis 21 showed no significant difference in social interaction ofpreschool
and non preschool attendees in terms ofgender. Disney (1999) stated that learning
behaviors ofboys and girls vary and have long been a concern of researchers.
Hypothesis 22 showed no significant difference in social interaction ofpreschool
attendees and non preschool attendees in terms of race. Studies indicate that most
Afiican-American children attend preschool. More white parents keep their children at
home for an extra year.
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Hypothesis 23 showed no significant difference in social interaction ofpreschool
attendees and non preschool attendees in terms ofmother’s education level. The mothers
with higher education levels usually work outside of the home. The lower education level
mothers stay home with their children usually until kindergarten.
Hypothesis 24 showed no significant difference in social interaction ofpreschool
attendees and non preschool attendees in terms of family composition. Single parents
work outside of the home. Sometimes, the single and married mothers have two jobs.
The children are in some kind ofpreschool program that is available.
The significant correlation between preschool attendees and non preschool
attendees on the BLT suggests that attending preschool is a significant factor determining
reading achievement. Social interaction with adults and peers is also a factor in
improving student reading achievement. It was difficult to believe that neither
socioeconomic status nor family composition would make a difference in reading
achievement. However, the hypotheses were accepted and showed no significant
diflference.
Many reports indicate that girls perform better academically than boys. The boys
in this study, a study, which was conducted in a middle school, showed that boys will
improve when there is the need or a threat of the fear of failure. In many cases, mothers
with higher education levels have children with higher education levels. The mothers are
generally the first teachers (Lutz, 1992). Mothers can teach their children more when
they have more knowledge of the children's educational needs. This study indicates that
the mother's education level makes no significant difference in reading achievement.
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Other hypotheses such as classroom behavior, student aspiration, gender, race and family
composition have been considered questionable factors that lead to low test scores. This
particular study did not show that fact. There was no significant difference in any of the
students as related to preschool attendees and non preschool attendees according to the
data collected in this study.
Researchers and educators have strongly suggested over the years that students'
aspirations impacted students' motivation and drive toward specific career objectives.
When students have high dreams and expectations, they tend to strive for better
performance in school. Educators tell their students to begin deciding what they want to
be early in life and to work towards that goal with all of their might. This is not bad
advice to give; however, this study indicates that students' aspirations have nothing to
with reading achievement.
Many educators (Portner, 1998) also believe that classroom behavior is an
indicator of better reading achievement. In studies presented in chapter two, researchers
believe that children would do better in school if they were better behaved in the learning
environment. Most learning institutions believe this information and have tried over the
years to implement strategies promoting better classroom management. Even though
classroom management is important and it helps to prepare children to become better
organized adults, one important study demonstrates no correlation between reading
achievement and classroom behavior and management (Panyiota, 1998).
Generally, it is believed that students that are better behaved and better prepared
socially are within the middle and upper class in socioeconomic status or come fi'om two-
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parent homes are thought to have the best chances for academic success. Studies have
shown these perceptions to be a myth. In this study of the reading achievement of
preschool and non preschool attendance and implications of the administrator, although
there are occasional exceptions in specific areas, the data indicates that there is no
significant difference between students’ SES, family composition, gender or race as it
related to reading achievement. However, there is a difference in the students who attend
preschool programs and those who do not, and there is a significant difference in the
social interaction of children that could contribute to an academic difference.
The information gathered has stated that it is important that children attend a
preschool program. In the program, students will experience social interactions with
other children and that leads to better academic achievement (Spring, 1991). Since higher
test scores is the focus of this 2r‘ century, preschool seems to be the direction that will
lead to higher test scores.
Implications
The implications in this study make it clear that children need a quality preschool
education. There are many other factors that were considered. When the tests were
analyzed, the results indicated that some variables have no significant affect on the
learning process. However, preschool attendance did improve test scores, classroom
behavior, aspirations and social interactions.
This study has implications for parents. Parents and caregivers should make every
effort to enroll their children into a preschool program. The earlier the formal learning
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process begins, the more comfortable and confident children are with learning and
experiencing new things.
This study has implications for teachers. Teachers must focus on what is
important and that it is not the socioeconomic status, gender, race, family composition or
mother's education level that matters. What matters is the teachers become acquitted to
teach the skills that the students will need for the best possible success. Those skills
include reading and math skills, social skills; classroom behavior expectation skills and
aspirations to become anything they want to be in life by becoming lifelong learners.
Educators cannot always tell what kind ofhomes and backgrounds the children are from.
It is important to teach to the whole child. It has been and will continue to be said that
there is not enough time in the day to do all that is needed to teach all children. As
educators, the task will not be an easy one. It will be a challenge.
This study also has implications for the administrators. Principals have the
responsibility to ensure the success of schools and that includes the success of teachers,
students and other staffmembers. School principals must be made aware of and
understand the factors that affect student achievement and make sure those necessities are
made available. The provision of appropriate materials and support from principals will
motivate teachers and students to achieve the mission and goals of the school.
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Recommendations
Children are our future. It is important to make sure that they get the best start
possible to be successful in education and in life. The earlier the educational process
begins, the more comfortable children are in the situation and success is the result.
Leadership is a skill that should be implemented effectively in the early learning
process. Administrators must understand the developmental process. They should
always expect more for the teachers and students; however, they should never exert more
pressure than can be tolerated at the time. In order to help administrators to improve
leadership skills and to help the teachers and the students, the following
recommendations are based on the findings of the study:
1. Administrators should help guide teachers in training to help non preschool
students to be better readers.
2. Parents should make every effort to make sure children ofpreschool age have
preschool experience. Preschool attendance and reading achievement have
proven that students who have preschool experience do better in later grades
than students who did not get preschool experience.
3. Teachers should be trained in early childhood education reading development
in order to help the non preschool attendees when they enter school. The
study showed that non preschool attendees are entering school with reading
deficits.
4. This study recommends more social interactions with children of all ages, but
especially with the young child.
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5. Other variables should be tested in areas such as chronological age, middle
school cognitive development, etc. to determine if preschool reading
achievement is retained in the later grades.
Summary
In this chapter, the findings from the null hypotheses were presented. The
conclusion was discussed based on the findings and data analysis that were presented in
Chapter V. Implications were also discussed. Recommendations from the study and
recommendations for further study were listed.
A new approach was needed to improve test scores. The educational leaders
believed that education should start earlier to develop young minds to the fijllest.
Kindergarten became a full day programs, in addition to, the public school system in the
mid 1980s. In the early 1990s pre-kindergarten was established. Improvements in test
scores have already become evident. However, students in the United States continue to
need improvements in areas of reading and math. Times are changing. American
citizens, as well as parents, administrators, and educators must learn to work together to
keep up with the changes. Change mean growth. Growth is defined as change. If there is
no change, there will be no growth.
APPENDIX A
Cover Letter to Parents
November, 2001
Dear Kindergarten Parents:
Attached is a Kindergarten Student Questionnaire. The questions will be administered to
students individually by their teachers. The questionnaire is asked to be completed and
returned to your child’s teacher by Friday, November 28, 2001. I am conducting this
study to see how well the preschool programs are preparing kindergarten students for
school. Your help will be appreciated and kept confidential.
Classroom Behavior has been categorized into two sections according to the Peggy
Campbell-Rush Model. Appropriate Classroom behavior is scored as 2 and inappropriate
classroom behavior is scored as 1. If the child acquires all four of the characteristics, they
are considered appropriate. Two or less is considered inappropriate.
• Sits in a group and takes turns
• Waits for a short period of time
• Sustains play for five to ten minutes
• Chooses a partner to work with
Student Aspiration has been divided into three groups: high, middle, and low career


















Social interaction bas been grouped into three social interactive levels: High, Medium,
and Low. According to the Peggy RushModel:
• Children who get along with other children
• Communicate with adults and peers
• Shame
3 Characteristics = 3
2 Characteristics = 2
1 Characteristic = 1






Circle responses for number 1 and 2.






Write the answer given by the students for number 3 and circle the level of aspiration.
The questions should be administered to students individually by a teacher. Definition of
words are located in the definition ofvariables section.




Please complete the survey and return it to your child’s teacher tomorrow. Thanks
in advance for your help.
Student’s Name







3. Did your child attend pre-kindergarten? Yes No
4. Did your child attend daycare before attending pre-kindergarten?
Yes No
5. Did your child have problems with behavior in preschool?
Yes No Ifyes, explain.
6. Mother’s Education Level:
College graduate
High School graduate
Did not complete High School
7. Family Composition
Married Single (Check one)
All informationwill be kept confidential.
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